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As mentioned above, it is important to remember that in a Jazz
Chant we must keep exactly the sound of an educated native
speaker in natural conversation. All of the chants have the rhythm
shown in black dots above the relevant syllable. You and the
children can clap along to the beat (or bang drums, tambourines,
etc. if you have them). You should keep to a regular beat, leaving
the same amount of time between each beat even if there is more
than one syllable to say—listen to the CD for examples.

At the back of the book you will find photocopiable Worksheets to
use with several of the chants and songs, as well as flashcards of
key vocabulary in the book, which your children can also color in.

How can I develop my own Jazz Chants?

By developing Jazz Chants for your own classes you will be
working on your own personal and professional development as a
teacher. When I began, I started to notice things my students
needed to work on (like third person -s, for instance) and I
developed specific chants to address these problems. You can do
the same, as you are best placed to know what your students most
need at any given time.

The most important thing is that you believe in your ability to
make your own chants. So, my message is, You can do it!

Here is a simple series of steps to follow:
Step 1

Select a topic. I have organized this book under 12 topic headings
(see Table of Contents). Of course, you may decide to choose a
topic not included here. Your choice will depend on the needs of
your students.

Step 2

Write down useful words associated with the ropic you have
chosen. Select words that you think will be interesting, useful, and
fun for your students to know. A children’s picture dictionary can
be a very useful tool in selecting words. You do not need more
than about ten words.

Step 3

Group your words according to the number of syllables in each.
This is extremely important as the syllable count will determine
the rhythm and music of the final chant. Most of the words we
will be working with will have one, two, or three syllables. For
example, if the topic is clothing, we might have hat (one), raincoat
(two), and rubber boots (three).




Step 4

Make a list of words which rhyme with each of the chosen words
in your list. These rhyming words can come from any topic area—
they do not need to relate to the topic you have chosen. They
must simply rhyme. For example, Caz: bat, hat, rat ...

Group these words according to the number of syllables as you
did before.

Step 5

Make a list of descriptive words that might be used with your
topic. Group these words according to syllable count. For
example, if you have chosen the topic ‘food’ you might list words
such as:

Sresh (1-syllable adjective)
frozen (2-syllable adjective)
delicions  (3-syllable adjective)

When you have been through these five steps you will be ready to
create your chant.

Specific guidance will be given in each activity to help you in
writing a variety of Chants and Songs. These will also include
specific language goals. You can see how this works if you look at
Chapter 1, which is based on Names. I used the names of my
own students, and it is certainly a good way to start a course. You
will want to use your own students’ names, I am sure. If you have
a very large class, you will probably not need to work with more
than about ten names each class period.

Once you and your children have creared your chants, why not
enter our competition? Just go to the Resource Books for Teachers

website (www.oup.com/elt/teacher/tht) and click on ‘Creating

Chants and Songs’.

Chants or songs?

When I move a Grammarchant into music I call it a
Grammarsong. Moving into music is great fun and livens up our
classroom. In creating a simple song I sometimes like to borrow
familiar melodies such as ‘Frere Jacques’ or ‘Row Row Row Your
Boat’, and write lyrics which reinforce grammar patterns such as
‘He speaks English’ and ‘Learn, learn, learn the words’ (see
Chapter 12 for more examples). A number of tunes and rhythms
are provided on the accompanyving audio CD.

Moving a chant into music is great fun but the point of the Jazz
Chants is the rhythm, which links to the brain and to memory. We
can take advantage of that link whether the words are chanted or
sung.



I wish you good luck in using and making chants. Let me leave
you with a favorite piece of advice from D. H. Lawrence:

‘In the time of your life, live so that in that wondrous time you
shall not add to the sorrow of the world but smile to the infinite
delight and mystery of it



PREPARATION

Names

Learning the children’s names is the first important step in
working successfully with your class. This is the case with names
that are familiar to you, but even more so if you are working with
names that are unfamiliar to you and which you may find difficult
to pronounce. Depending on your teaching situation, the children
may not have met each other before, so it is also important that
they have the chance to learn everyone’s name, It can be awkward
to ask someone their name several times, but songs and chants
provide a perfect way to review names in different ways. Young
children love to hear their names used in a song or chant and it is
a very special moment for them when it is their turn.

If you have a big class, you can work gradually through the songs
and chants in this chapter using a different group of names in
each lesson.

Study your class list with particular attention to the sound of each
first name.

Pronounce each name (asking another teacher at the school if you
are not familiar with the name) and note how many syllables it
contains. (See ‘Introduction’ for more on syllables.) Group the
names according to the syllable count and mark where the stress
falls. For example:

1 syllable: Kim, Jack, Bob, Sue, Lee
2 syllables: Mary, Sally, Bobby

L ] *
3 syllables: Caroline, Roberto

Make a list of rhyming words in English for each name. These can
also include other names. (See ‘Introduction’ for more about the
pronunciation used in this book and for suggestions on rhyming
patterns.) For example:

Kim: Fim, Tim, him

Jack: Mack, back, crack, stack

Bob: Rob, mob, sob, job

Sue: Lou, who, you, do, o, too

Lee: three, Gee, see, tree, me

Mary: Harry, Larry, fairy, carry, scary

Sally: alley

Bobby:  lobby, hobby

Caroline: feeling fine, Adeline, drop a line, don’t take mine



1.1

LEVEL

DESCRIPTION

AIMS

MATERIALS

IN CLASS

NAMES

Susannah: banana
Alistair:  please be fair

Make a list of descriptive words that you might use with names.
Group them according to syllable count. For example:

1 syllable: long, short, first, last, nice
2 syllables: lovely, easy, middle, nickname, married, prerry
3 syllables: difficult, hard to spell, beautiful, familiar, fanuly, initial

Now you are ready to create your chants.

Three questions
2,3
The children learn a warm-up 3-question chant.

Language: common questions (What'’s your name?, How do you
spell ir? How do you pronouice it? exc.).
Other: stress and rhythm in question forms.

CD track 1.

1 If you want to use the model chant on the CD, first review the
three questions: What’s your name?, How do you spell it?, and
How do you pronounce it? If you know the class and can choose
a confident child, ask Whar’s your name? and elicit the answer.
Ask Hotw do you spell it? and write the name on the board as the
child calls out the letters. Point to the word and ask Hozw do you
pronounce 1t? to encourage the class to say it together.

18]

Practice the questions with individual children, particularly
those whose names are less familiar to you or the rest of the
class. (If any children in your class use a different script from
English, encourage them to write their name in their script on
the board to demonstrate the meaning of pronounce more
clearly, but ask them to spell out their name in English letters if
they can.)

3 Introduce the idea of the chant and play CD track 1,
encouraging the children just to listen the first time.

4 Play the chant a second time, encouraging the children to clap
in time with the rhythm.

5 You may prefer to practice the chant with the class line by line
without the CD. If so, it is important to set the speed by
counting 1, 2, 3, 4 and encouraging the children to come in
with vou, and to keep the rhythm as on the CD. This helps
children to produce the natural stress and weak forms in the
questions.
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1.2

DESCRIPTION

AIMS

MATERIALS

IN CLASS

NAMES 13

\\'/h;tt’s your n;me? H;:w do you spe.:ll i?
Haw do you brono.unce i? [Clz;p CZL;p]

Wh;t’s your n;me? Hc.)w do you spgll it?
H:)w do you pronc;unce ir? [Cl;p Clc.zp]

What's your [12.11’1'16? Hc')w do you spgll ir?
\Y/hz.xt’s your nz;me? Haw do you sp;ll it?
Wh;t’s your n;rne? H;w do you spgll it?

o L J [ ] L]
How do you pronounce it? [Clap Clap]
Now create your own chant. Choose three new questions (for
example, Where do you live? What’s your address? What’s your
phone number?) and use them in the same pattern as the model
chant:

Question 1 Question 2
Question 3 [Clap Clap]
Question 1 Question 2
Question 3 [Clap Clap]
Question 1 Question 2
Question 1 Question 2
Question 1 Question 2

Question 3 [Clap Clap]

D-A-V-I-D

All

The children learn a name chant.

Language: saying the letters of the alphabet.
Other: learning the children’s names.

CD tracks 2-3.

1

N

Explain to the class that you are going to use some of their
names in a chant. If you want to use the model chant on the
CD, explain that first you are going to listen to a chant about
David. (If you have a David in class, you could invite him to
press the play button on the CD.) Play track 2, encouraging the
children just to listen the first time.

Play the chant a second time, encouraging the children to clap
in time with the rhythm.

The third time, the children join in with the whole chant.



FOoLLOW-UP

VARIATION 1

VARIATION 2

NAMES

D-A- V-1-D
o O [ ] L 3
D-A- V-I-D
e © L J L]
D-A- V-1-D
[ ]

[ ] [ L]
D-AV-ID Wow!
David [Clap Clap]
David  [Clap Clap]

L4 L] L L ]
D-A-V-I-D Wow!

4 Now create your own chant. If appropriate with the level of
your class, begin by asking a student the three questions Whar’s
your name? How do you spell it? How do you pronounce it? in a
rhythmical way (see 1.1). The chant works best with a 5-letter
and 2-syllable name, but see Variation 1 for other possibilities
that work well.

Children can write and decorate a name card to place on their
desks. You can take these in and use them at the beginning of the
first few lessons to practice the questions What’s your name? or
How do you spell your name? Ask each child in turn and give them
their name card as they answer.

Here are some other rhythmical patterns that you could try:

e L] L ] .
JFU-A-N Juan [Clap]
[ ] [ ] [ ] L ]
A-N-A- Ana [Clap]
L] Ll ] L]
M-A-R~ T-I-N

L] e o o
A-N-T-O0 N-I-O

L o L] L]
K-A-T-A R-I-N-A

Listen to CD track 3 before the class to hear how this chant can
build up. You may then want to play this in class to show children
the idea. (This variation works with a name consisting of five
letters.) Divide the class into three groups, with the child whose
name you are using in group 1. Assign each group a different
rhythmic chanting pattern that they will use for the first three
lines of the chant. For example:

Group 1 say the letters more quickly and then clap:
D-A-V-ID [Clap Clap]

If the child whose name you are using is confident, encourage
him or her to call out That’s me! at the end of the line.



LEVEL

1.3

DESCRIPTION

AIMS

IN CLASS

NAMES 135

Group 2 clap between D and 4 and then say the other letters
more quickly:

® [ ] L] [ ]

D- [Clap] A~ [Clap] V-I-D [Clap]

Group 3 say the first three letters quite quickly and clap twice
before the last two:

® ® Ld L3

D-A-V- [Clap Clap] I-D

For the fourth line and the last line of the chant, the children can
say a long Dee instead of Wow! They could do an action such as
moving their arm in a circle or turning round. If you are using a

different name, they could for example hiss on an s, buzz on a =z
or hum on an m or n.

Who told you?
3
The children learn a rhyming name chant.

Language: irregular past simple zold + name / object pronoun.
Other: familiarizing children with English names through rhyme.

1 Write the names Sue, Tim, Jfim, Stan, Anne, and Lou on the
board. Ask the children if they know these names and ask them
which are boys’ / girls’ names. Sue, Anne, and Lou (short for
Louise | Loutsa) are usually girls’ names, although some men
called Louis also use the short form.

2 Read the chant out rhythmically.
1 told Sue.
th.) told y:)_g?
You told Tim.
Who told Jim?
Jim told Stan.
Who told Anne?
Anne told Lau.

But who told you?

3 Read it again, but this time, just clap instead of saying the
underlined words. Point to the class to elicit you, and shrug
your shoulders and point to the names on the board to
encourage the class to choose a name for each ‘gap’. (You may
need to break the rhythm for this stage, but the children are
working on rhyme while they do this activity.)



16 NAMES

4 Practice saying the whole chant together.

5 Now create your own chant. Include some of the children’s
names where possible and use the other object pronouns (wze,
him, her, us, them) if they are better rhymes for names in your
class. Notice the pattern:

statement-—question
statement-—question
statement——question
statement—question

VARIATION 1 Divide the class into two groups: one group asks the questions
and the other gives the answers. Swap roles and repeat.

VARIATION 2 You could also vary this chant by allowing a child to answer the
question Who rold you? by pointing to another classmare saying He
told me [ She told me.

1.4 Eight names

LEVEL All

DESCRIPTION The children learn a rhyming name chant.

AIMS Other: learning the children’s names.

IN CLASS 1 1In this chant, the children repeat a line after you. You may

therefore want to practice the model yourself before the class
and go straight into using the children’s real names (see
step 2).

Sandy [Clap Clap]

Sandy  [Clap Clap]
Andy [Clap Clap]

Andy  [Clap Glap]
Allison [Glap Clap]

Allison [Clr;p Clap]
Joe  [Glap Clap]

Joe [Clap Clap]
Mary  [Clap Clap]

Mary  [Clap Glap]
Harry  [Clap Clap]
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Harry,  [Clap Clap]
Adrian [Clap Clap]

Adrian  [Clap Clap]
Flo  [Clap Clap]

Flo [Clap Clap]
Sandy, Andy, Allison, Joe
Mz.lry, He;rry, Adrian, Fl(;

Sz.mdy, [.\ndy, Allison, ]o.e

- * L[] L]
Mary, Harry, Adrian, Flo
Now create your own chant. Notice the syllable pattern of the
names (2, 2, 3, 1). Use the children’s names, choosing rhymes
where possible for the fourth and eighth names.

[

VARIATION Many other patterns are possible, as long as the stress in the
child’s name falls on a clap in the chant. For example:
2 2 2 2

Marco Anna Leila Jola

With names stressed on the second syllable, you can start the
name before the main stress, like this:

[ ) [ ] [ ]
Alina Roberto Elena Jeronimo

1.5 Frank, Hank

LEVEL 1,2

DESCRIPTION The children learn a rhyming name chant with actions and do a
mingling activity.

AIMS Language: commands.
Other: sentence stress and familiarizing children with English
names through rhyme.

MATERIALS Worksheet 1.5 (see back of book).

PREPARATION Photocopy enough copies of Worksheet 1.5 so that there is a name
card for each child and cur the photocopies into separate cards. In
the activity, children find someone whose ‘name’ rhymes with the
name on their card, so you will need to prepare the cards
accordingly and add one for yourself in case there is an odd
number of children in class in the lesson.
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IN CLASS

VARIATION

NAMES

1 Explain the four actions from the chant (see below) and
practice them with the class.

2 Invite the class to clap a steady beat while you teach them the
chant.

[ ] [ ] L ) L )
Frank, Hank, walk to the bank.
[ ] L) L ] [ ]
Till, Phil, run up the hill,
. s » .
Mike, Spike, ride your bike.

[ ] L]
Andy, Sandy, eat your c;ndy.
3 Say the chant again, and this time the children join in with the
actions.

4 Check the names for the chant by asking Who walks to the bank
/ runs up the hill | rides their bike [ eats their candy?

5 Say the whole chant together as a class.

6 Explain that you are going to give each child a name card.
They must keep it a secret. Give out the name cards from
Worksheet 1.5 and explain that, without showing anyone their
card, the children must walk round the room saying, Hello / Hi.
Whart’s your name? When they find someone whose name
rhymes with the name on the card (as in the chant), they come
to you, tell you their ‘names’ and do the corresponding action.
They then sit down. Before you ask the class to stand up, make
sure that everyone understands that they must find a rhyming
name, not the same name.

7 Now create your own chant. Choose two rhyming names and
write a short command where the last word rhymes with the
names. If possible, try to include an action, bur if not, the
children will still feel very involved when they use their friends’
names in a chant. You could also use a vocabulary item instead:

Ted, Fred Ted, Fred.
Touch your head. Nice brown bread.

Give out the name cards from Worksheer 1.5.Tell the children to
keep their ‘name’ a secret but explain that when they hear the
action that corresponds with the name on their card, they should
join in. Play the chant again. The children join in with the actions.
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AIMS

MATERIALS
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Annette
1,2
The children learn a name song.

Language: Whar’s your name? How do you spell ...? Commands
Sing, Say, Spell, Whisper, Sing, Shout, spelling aloud.
Other: learning the children’s names.

CD rtrack 4.

1 If you want to use the model song on the CD, tell the children
to listen and answer these questions as you play track 4:

Whar’s the girl’s name? (Annerre)
How many times do you hear the spelling? (2 | Twice)
How many times do you hear the name? (8)

L L ] L .
Say my name. Say my name.
Wh;t’s your n;me?
Anm;tte. [s[l.ent bear]
L[] L] L] L ]
Spell my name. Spell my name.
HE)W do you spgll Anngtte?
° o L] L ]
A-N-N-E-T-T-E.
That's how I spe.ll Annete.

L L] ° L]
A-N-N-E-T-T-E.

L L] L ]
Now I can spell Annerte.
e e [] [
Say it softly. Whisper my name.
] L]
Whisper my name.
L ]
Annette.
’ . .. L
Sing my name. Sing my name.
L. L
Sing my name.
L]
Annette.
L L] L *
Say my name. Say my name.
® L]
Say my name.
L
Annette.
L ] L] L L]
Shout my name. Shout my name.
L] L
Shout my name.

ANNETTE!



NOTE

LEVEL

1.7

AIMS

DESCRIPTION

MATERIALS

IN CLASS

NAMES

[3%)

Write the prompts Say / What’s your name? [ Spell | How do you
spell? on the board. Then ask the children how many different
ways they heard the name in the song. Elicit ewhisper / sing / say
/ shout to complete the list of prompts on the board. Play the
song again, stopping after each question or repeated phrase to
elicit the correct response from the class. You may need to help
with the spelling if the name is unfamiliar.

3 Now create your own song using the name of one of your
children in class. Note that Anneite divides into two syllables
with the stress on the second syliable. You could also use names
with 48 letters in them by adapting the rhythm slightly. Other
names with the stress on the second syllable include Marte,
Andrés, Suzanne, Camille, Frangois.

4 You can practice singing your version with CD track 4 and
when the children are familiar with the tune you can use track
5 (a karaoke version) instead.

This song is for my friend Annette Chen, age 6, from the
wonderful Seisen Elementary School in Tokyo. She wrote me a
letter asking for a song and later sent me an e-mail asking if it
would be on my next album.

Where’s Melissa?
1,2

Language: Where’s / Where are ...2 I want 1o see ... .
Other: sentence stress and the weak form of zo: I zanr 1o0.

The children learn a name song.
CD tracks 6-7.

1 If you want to use the model song on the CD, ask the children
to listen and count how many names they hear as you play
track 6. (There are four names.)

- L ]

Where’s Melissa?

Whe.:re’s Meli.ssa?

L] L] e *
M-E-L-I-S-S-A.
Where's Melissa?

e ° L] » o
I want to see Melissa every day.
(\Y/h;re i.s shg?)
\thre’s Robgrto? \thre’s Alfr::do?
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. o ® *
Where’s Camilla? Where are they?
\Y/ht;re’s Meli.ssa? fwant to sge

(] ° .
Melissa every day.

(55

Write the following prompts on the board:

Where’s Melissa?

I want to see Melissa every day.
Where is she?

Where’s Roberto | Alfredo | Camilla?
Where are they?

I want 1o see ...

Play the song again, pointing to the prompts on the board to
remind the class of the words. Encourage them to join in as
much as they can, even if the names are unfamiliar.

3 Now create your own song with four names from your class. If
you have a child in class whose name ends in g, this gives the
rhyme for every day but note that it is not important to have
rhyme. Using the children’s names and making them feel
special is much more important. You can work with any
number of letters by adjusting the rhythm slightly. Note that
Melissa has seven letters and divides into three syllables with
the stress on the second syllable. Other names that follow this
pattern include Susannah, Roberto, Alfonso, Miyako.

4 Replace the names on the board with the names from your
class. You can practice singing your version with CD track 6
and when the children are familiar with the tune you can use
track 7 (a karaoke version) instead.

Amy

2,3

Language: subject and object pronouns and possessive
adjectives, countries and nationalities.

Other: learning the children’s names.

The children learn a name song.

CD rtracks 8-9.

1 If you want to use the model song on the CD, tell the children

to listen and find out the girl’s name and where she is from as
you play track 8.
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Amy,

* . e L] ®
my name is Amy.

L - L
They call me Amy.
I spe.:!l it A-N-Y.

L3 [ ] L) [ ) L]
It’s so easy.

[ 4 L ] L]
Amy,
(] . e @

my name is Amy.

. * L ]

I’m from America.

9 [ ] [ ] [ ]

I’m an American girl.
Amy, her name is Amy.
We call her Amy.
She spells it A-M-Y.
It’s so easy.
Amy, her name is Amy.
She’s from America.
She’s an American girl.

Build up the words of the song on the board by asking
questions and eliciting full sentence answers as in the song.
Leave plenty of space between the lines because you will need
that later for verse 2:

What’s her name? Whar does she say? (Amy, my name is Amy.)
How does she spell 1t? Whar does she say? (I spell it A-M~Y.)
Is it easy or difficult? (It’s so easy.)

Where is she from? What does she say? (I’'m from America.)

What nationaliry is she? Whar does she say? (I'm an American
girl.)

Play the first verse again, encouraging the children ro join in as
much as possible. Pause the CD, tell the children to listen
carefully, and then play the second verse.

Explain that as a class you are now going to change the words
on the board to make them correct for the second verse.
Demonstrate by writing the word her above the word my, and
read out Amy, her name is Amy. Invite volunteers to come out
to the board to change other words in the same way, reminding
them that some verbs need to change as well. When you have
the prompts for both verses in place, sing the second verse
together.
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5 Now create your own song using the name, country of origin,
and nationality of one of the children in class. First choose a
girl (if possible in your class) and then choose a boy, inviting
more volunteers to change the words on the board
appropriately. You can practice singing your version with CD
track 8 and when the children are familiar with the tune you
can use rrack 9 (a karaoke version) instead.

This song is for my friend Amy Duley, age 6, from the wonderful

Seisen Elementary School in Tokyo. She wrote me a letter asking
for an Amy song.



PREPARATION

Days of the week

Talking about the day of the week (and the weather, see Chapter
3) is a common classroom procedure with children at this age,
even before the children are ready to learn to spell these difficult
words. However, chants about the days of the week need not be
just for learning the words themselves. They give a natural focus
for practicing any narrative tense such as the present simple or the
past simple and therefore at slightly higher levels, you can use
these known words as the pivor for working on something more
advanced.

Musically, the days of the week are ideal for creating songs and
chants, both because they have a distinctive rhythmic pattern and
because there are seven of them. This magic number seven divides
into a very beautiful four-three rhythmic pattern which you will
see in this chapter.

At the same rime, working on the days of the week rhythmically
helps children pick up good pronunciation habits, such as
reducing Wadnesday to two syllables.

Make a list of the days of the week. Pronounce each word and
notice the number of syllables in each. You will see that the days
of the week all have two syllables with the exception of Saturday
which has three. Note that the stress falls on the first syllable of
every day of the week, including Saturday.

Make a list of rhyming words, including names. The days of the
week are rather difficult to rhyme but you might want to explore
using two words, for example:

Monday / Sunday: run away, one day, fun day

Tuesday: Sue’s day, who’s Fay? news today
Wednesday: Ken’s day, Fen’s day, Ben’s away
Thursday: her day, her way

Friday: my day, no way! let’s play
Saturday: Par’s away, that’s roday

Make a list of other phrases that thyme with the final syllable of
all the days, for example:

let’s play, please stay, Can you say?, today
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Make a list of descriptive words that you might use with days.
Group them according to syllable count. For example:

1 syllable: nice, fine, good, bad, long, short, hard, next, last

2 sgyllables: busy, lovely, awful, weekday, workday, someday, day off,
weekend

3 syllables: beautiful, terrible, tomorrow, yesterday, holiday, difficult

Now you are ready to create your chants.

Days of the week
1

Language: the days of the week.
Other: stress and rhythm.

The children learn a vocabulary chant. You can then set it to a
simple tune if you wish.

1 This chant features the first four days of the week in a repeated
pattern before using all seven in a row. You may want to explain
this to the class or review the days of the week quickly before
starting the chant.

Demonstrate the rhythmic pattern of the chant (see below),
making the first syllable of Sun-day long.

Z\/iSHday, Tﬁesday, \ngnesday, Tht.lrsday.
1\/15ndayJ Tﬁesday, W;dnesday, Thl.lrsday.

[3%)

Msnday, Tx.lesday, ngnesday, Thl.lrsday,

° ° ° .
Friday, Saturday, Sun ... day.
3 Say the chanr together as a class.

You can also turn this chant into a song using a simple tune such
as Skip to my Lou. Notice that when you fit words to a tune, you
sometimes have to change the rhythm slightly in order to fit the
correct number of syllables and to keep the stresses in the correct
place.
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The happy weekend
1

Language: the days of the week.
Other: stress and rhythm.

The children perform 2.1 “Days of the week’ with movement to
dramatize the meaning. It can be very effective to do this activity
on a Monday or a Friday (if possible), when the children’s
feelings may be strongest.

1 Teach the chant in 2.1. Now ask the children to pretend that it
is Monday morning. Tell them that everyone is very tired,
walking to school, and that you are all going to say the chant in
a very slow, tired manner: Monday, Tuesday, etc. Explain that
when you reach Friday, Saturday, Sunday, they can change
their attitude completely. They can be full of energy and happy
because the weekend is here!

Bring a small group of children to the front of the class and ask
them to form a circle. Ask them to start walking and chanting
very slowly, on their way to school on a Monday morning. The
rest of the class chant with them, very slowly.

o

3 Help the small group at the front to change direction each time
they repeat the first four days. Then when they reach Friday,
Saturday, Sunday, encourage them to brighten up and jump for
joy to celebrate the weekend.

4 Now ask the group to do the same movement but ask them to
sing the song (see 2.1) instead of saying the chant. The rest of
the class sing along with those who are doing the little dance.

5 Give other children the chance to do the ‘dance’ either in this
or subsequent lessons.
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Clapping chant
1

Language: the days of the week.
Other: rhythm and co-ordination.

The children learn a rhythm chant.
CD track 10.

1 Use track 10 or demonstrate the chant yourself. Note that the
first syllable of Sun-day is long.

Monday, [Clap Clap]

Tuesday, [Clap Clap]

\‘(/c.:.dnesday, Th:u:sday, Fri.day. [Clc;p Clap]
Monday, [Clap Clap]

Thesday, [Clap Clap]

Wednesday, Thursday, Friday. [Clap Clap]
I\/ic:nday, Tu;sday, We.:dnesday, Th\.lrsday
Fr;day, S;rurday, St:n d;y
M(gnday, Tu;sday, Wc:.dnesday, Th:trsday,

L d ® L ] L]
Friday, Saturday, Sun ... day

8]

Play or say the chant again, encouraging the children to join in
with the clapping.

3 The third time, encourage them to chant the words as well as
clapping.

Ask the children to stand and tell them to stamp their feet instead
of clapping. You can leave it up to the children which foot they use,
or you could make it more of an exercise in co-ordination by
alternating left and right, with everybody starting with the left foot.

Monday left right
Titesday left right

Choose a more confident child to be a soloist. He / She stands
and chants the first three lines. The class respond with the next
three lines. The soloist then chants all seven days of the week and
the whole class repeats them together (the last line). The soloist
can clap along if he / she is confident, but otherwise the rest of
the class can be the ‘backing group’ and provide all the clapping.
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Spelling day
2,3
Language: the days of the week, 3rd person singular szarzs / ends,

How many ...? How do you spell?
Other: rhythm and weak forms in questions.

The children learn a spelling chant and complete a listening
gapfill activity.

CD track 11, Worksheet 2.4 (see back of book).
Photocopy Worksheer 2.4 for each child.

1 Tell the children that they are going to hear a chant abour a
day of the week. Give out Worksheet 2.4 and ask the children
to listen and complete activity 1 as you play track 11.

I'm thi.nking ofa w:srd that st;ms with A’I.
Hc.>w many le.tters?
L] L ]
Six letters.
L ] L] [ ] o
It starts with M and ends with Y.
fknow the ;nswer: ZVI;n dc'zy.
How do you spell Mon ... day?
[ ] ® L] L]
M~0O-N-D-A-Y.
[ ) [ ] L ] L
Good for you! Good for you!

L] L ] [
That’s the answer, Mon ... day.

2 Play the chant as often as necessary for the children to
complete the gaps. They can compare their answers with a
partner buy, if necessary, you may want to have feedback as a
whole class.

3 First practice the chant with you saying the lines serting the

puzzle (for example, I’m thinking of a word ...) and the children
saying the other lines (for example, How many letters?). Then
divide the class into two groups to do the same and swap roles
so that everybody practices all the language.
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4 Ask the children to look at activity 2. Can they complete any of
the gaps? (Depending on their age and cognitive development,
some children may realize that they can copy from activity 1
for most of the gaps.) Make sure that they don’t complete any
of the letters or write a day of the week yet. Explain that they
don’t know what day will be in the chant, and it won’t
necessarily be Tuesday.

5 Now create your own chant, but don’t tell the children which
day you are going to use. You can use any day of the week, but
note that Titesday / Thursday and Saturday / Sunday start with
the same letter, so these will keep the children guessing longer.
On the other hand, you may prefer to practice the spelling and
rhythm of Wednesday, as it is the most difficult. If you have a
new child in the class, or it is someone’s birthday, you could
invite him / her out to whisper the day that you’re going to use.
This child might also like to say the last line of the chant.

You can use this chant to practice the spelling of any vocabulary,
but it will be more fun for the children if you work within a
specific set of words so that from the very beginning they can
start to guess what word it might be. With many vocabulary sets,
you can make this clear by changing the first line as follows:

I'm thinking of an animal that stares with G ...

DI’m thinking of a color that starts withY ...

Dm thinking of a roy that stares cwith T ...
erc.

Rhyming days

2,3

Language: possessive %, want, can’t, Why not? How abour ...?
Other: want / can’r: same spelling, different sound.

The children learn a rhyming chant.

1 Ask the children to listen and make a note of the days they
hear. {(Depending on their level, vou could ask them to write
the first letter or the whole word.) Then demonstrate the chant,
using as much expression as possible to show the meaning.
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[ ] L]
Choose a day.
f want Tu.esday.
You can’t have Tu.esday.
Why nor?
Tu;sday is Sﬁe’s day.
I wane Fr?day.
You can’t have Fri.day.
Why not?
[ .
Friday’s my day.
Hc;w about W;dnesday?
You can’t have We?dnesday.
Why not?
ngnesday’s Kgn’s day
e L ] L] L ]
Oh no! How about Friday?
You can’t have Fri.day. Fr;day’s r:ly day.

2 Check answers as a class (Tuesday, Wednesday, Friday).
3 Remind the children of the chant by asking questions:

How does the chant start? (Choose a day.)

Whart day does the person want first? (Tuesday)

Is thar OK? (No.)

Why? What does the person say? (You can’t have Tuesday.)
What’s the next question? (Why not?)

What’s the answer? (Tuesday is Sue’s day.)

Go through the rest of the chant in a similar way.

4 On the right-hand side of the board, draw two columns and

complete the second list as shown:
You can’t have ... Why not?

Sue’s day

my day

Ken’s day

nyy day
Invite volunteers to write the correct days of the week to the
left of the names. The rest of the class can help with spelling if
necessary.

5 Practice saying the chant as a whole class. Then divide the class

into two groups to ask and answer. Swap roles so that everyone
practices all the language.
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How was Monday?

3

Language: past simple was.
Other: rhythm and stress in questions, the weak form of zwas.

The children learn a grammarchant.

1

3]

W

Explain to the class that they are going to hear a chant about
three days of the week. Ask them to listen and say whether the
days were good or bad. (You could either ask them to draw
check marks and crosses in their books or to put their thumbs
up and down, if appropriate in your teaching situation.)
Demonstrate the chant, using as much expression as possible
to show the meaning.

HSW was Mc;nday?
.
Monday was n?ce.
L ] L]
How was Tuesday?
o L]
Tuesday was awful.
L ] L]
How was Wednesday?
o
Wednesday was fzne.
* * . . ® H
I went swimming with a friend of mine.

Write the three days on the board and then check answers. As
the children say whether each day was good or bad, ask if
anyone can remember the words that were used. Elicit nice,
awful, and fine and write them under the correct day on the
board. Then ask the class what happened on Wednesday and
invite a volunteer to draw a simple picture of it on the board.

Say the chant as a class using the prompts on the board. Make
sure the children keep the rhythm and use the weak form of zas.

Now create your own chant. Ask the class what days they
would like to use (they don’t have to be in order), and to
suggest other words that they could use to replace nice / awful.
(You can give them ideas from the ‘Preparation’ section at the
beginning of this chapter.) You may wish to keep the rhyme fine
/ friend of mine but ask the class for a new activity for the last
line, for example I went hiking | biking / skiing | shopping etc.
Because the children ‘own’ this new version of the chant, they
will probably remember the words very easily, but you could
replace the prompts on the board if necessary. Say the new
chant together as a class.
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Is it Monday?
1,2

Language: Is it ...?2 Yes, 1z is. / No, it isn’®.
Other: Yes / No question intonation.

The children learn a grammarchant and then sing it.
CD track 00.

1 If you do this activity on a Monday, you can use the model
below. Begin by asking a child What day is it today? He / She
answers It’s Monday. Ask Is it Tiesday? for the child or the
whole class to answer Ny, it is12°’s.

2 Explain that you are going to do a chant together, and that the
class has to answer your questions. Use the model below to
demonstrate the chant and help the children to answer Yes, it is /
No it isn’t as appropriate. Show the question intonation pattern
by starting high, making your voice drop on the first syllable of
the day and rising again on the syllable -day like this:

.\j

. [ ] [ ]
Is it Tuesday?
LI
No, it isn’t.
. L ] L ]
Is it Monday?
L 4
Yes, it is.
. ] .
Is it Wednesday?
L] . ° [d
No, it isn’t.
L] L]
Is it Monday?
e 0
Yes, it is.
. [ ] L ]
Is it Thursday?
L] . L4 e
No, it isn’t.
. e 0
Is it Monday?

s
Yes, it is.



DAYS OF THE WEEK 33

N
Is it Friday?
‘e e
No, it isn’t.
. [ ] [ )
Is it Monday?
s o
Yes, it is.

3 Practice the question intonation with the class, moving your
hand to show them the pattern. Start slowly at first and then
speed up.

4 Say the whole chant together as a class. Then divide the class
into two groups to ask and answer. Swap roles and repeat so
that everyone practices all the language.

5 Sing the chant as a song, using track 00.

6 You can create your own version of the chant for any day of the
week. Begin in the same way by asking what day it is and start
with the day before that to follow the same pattern:

Teacher Whar day s ir?
Child Tuesday.
Teacher Is it Monday?

Class No, it isn’r.
Teacher OK, let’s say the chant.
All Is it Monday?

No, it isn’.
Is i Tuesday?
Yes, it is. etc.

2.8 Miso soup

LEVEL 2,3

AIMS Language: the days of the week, present simple 3rd person
singular, ar + time.

DESCRIPTION The children learn a grammarsong.

MATERIALS CD tracks 13-14.

IN CLASS 1 Find our if your class know the song Old MacDonald Had a

Farm. If they do, tell the children that they are going to learn
something funny about what Mr MacDonald eats.
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2 If you doubt that your class will be familiar with miso soup,
you may want to use your own version of the chant in the
lesson. If so, listen to the CD before the lesson, so that you are
familiar with how the words fit the original tune. If you want
the class to hear track 00 on the CD (the sung version), you
can simply explain that it is a kind of soup made of soya bean.
It comes from Asia but people eat it in other parts of the world
too.

3 If your class will all know what miso soup is, tell the class to
listen as you play track 00 to find out what Old MacDonald
eats on each day of the week. Let the children imagine that
they have to listen for lots of different foods, so that they pay
attention to the whole song.

4 You may want to write this sentence as a prompt on the board:
He eats miso soup for lunch every day at noon. Make sure too that
children understand twice ont Sunday. Ask How many times on
Sunday? and teach swice if necessary. Play the song through for
the children to join in. (If they already know the tune, they will
pick up this song very quickly.)

5 Now you can create your own song using another kind of soup.
The word you choose must have two syllables. Encourage the
class to think of both realistic and silly soups (chicken,
mushroom, spider, lion, etc.). Note that if you choose a word that
starts with a vowel sound (omnion, orange, apple, ostrich, etc.), you
will be able to hear the pronunciation of the final -s on eazs
more clearly.

6 Use CD track 14 (the karaoke version of the song) to sing as
many different versions as you want.

The children can each choose their favorite version and design a
menu or food diary for Old MacDonald, drawing bowls of
(spider) soup. This can reinforce the spelling of the days of the
week as well as reminding them of their favorite version of the
song.

You could vary the song in other ways:

He eats (3 syllables) for fun
Every day at one.

He eats (3 syllables) with rea
Every day ar three.

He has (2 syllables) on his plate
Every day ar eight.
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The weather

The weather often forms part of a classroom routine with
children at this level and you can make this routine even more
memorable by using a song or a chant. The words for weather are
often part of the core syllabus, so you will probably find it easy to
decide when to introduce songs and chants on this topic. In
addirion to the weather words themselves, which often come quite
early in a primary syllabus, talking about the weather is also a
useful vehicle for presenting or reviewing the present continuous.
We will also see the weather combined with more complex
structures such as the conditional later in this chapter.

Many of the weather words may remain the same when you create
your songs and chants, but the support language will depend on
the climate of the country in which you live and work. Some
people complain about rain; others depend on it for their crops. It
is important to be aware of this issue if you are not working in
your own country.

Make a list of words relating to the weather and group them

according to the syllable count. For example:

1 syllable:  hail, sun, rain, snow, wind, cloud, fog

2 syllables: sunny, rainy / raining, snowy / snowing, windy, cloudy,
Sfogey, sunshine, raindrop, rainbow, snowball, snowflake,
snowman, thunder, lightning

3 syllables: hurricane, tornado, sunami

Make a list of rhyming words including names. For example:

sun: fun, bun, one

rain: Dplain, pain, Fane

SNOW: no, go, slow, Oh! Foe

hail: fail, sail, tail | tale, mail, snatl, Gail
sunny: Sunny, bunmy, honey, money

snowflake: don’t break, big lake, call Fake
snowman: Call Anne, in Fapan, nice tan, tin can
rainbow:  Call Joe, I don’t know, big roe
hurricane: Call Fane, take the train

tornado:  romato, porato

Make a list of words often used to describe the weather and group

them according to the syllable count. For example:

1 syllable: warm, hot, cool, cold, light, clear, bright, dark, wet,
damp, spring, fall
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2 syllables: heawy, humid, pleasant, lovely, gorgeous, summer, winter,
autnn, freesing
3 syllables: beautiful, horrible

Now you are ready to create your chants.

Sun, rain, snow

1

Language: weather words.

The children learn a 3-word weather chant.

1 Use three pictures, flashcards, or simple board drawings to
introduce the weather words that you want to use (either from
the model chant or your own).

2 Teach this very simple chant by pointing to each picture in
turn, saying the word, and clapping at the end. Ask the
children to repeat. These are the first two lines of the chant.
For the third line, vary the pattern by pointing and saying only
two of the words and clapping after each. The last line is then a
repeat of the first two lines.

® L ] L [ ]
Sun, rain, snow. [Clap]
L] L[] L] [ ]
Sun, rain, snow. [Clap]
L] L ] [ ] [ ]
Sun, /Clap] rain, [Clap]
L[] L] ° (]
Sun, rain, snow. [Clap]

3 Teach and practice the chanrt a couple of times until the
children are confident with both the words and the clapping.

4 When the children know the chant, you could change the order
of the pictures on the board and point to them in turn for the
children to say a different version of the chant without your
help.

W

Now you are ready to create vour own chant, substituting any
one-syllable weather words.
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3.2

LEVEL

AIMS

DESCRIPTION

IN CLASS

THE WEATHER

Sun, sunshine

2

Language: weather words, word families.
The children learn a 5-word weather chant.

1 You can use this chant to help extend the children’s weather
vocabulary from the basic set that they probably learnt first. If
you look back at the preparation section for this chapter, you
will notice that most of the basic words have only one syllable.
This chant uses a 2-syllable word, giving you the option to
introduce new words such as sunshine, raindrop, snowflake, etc.

2 Make a class list of weather words on the board and present
any new weather vocabulary that you want to introduce. If your
class have studied countable and uncountable nouns, you can
explain that rain / snow are uncountable but raindrop / snowflake
are countable. It may help to draw some rain on the board,
point and say rain and then draw one raindrop. Do the same for
snow and then a single snowflake. It might look like this:

NN\ 0% 0%
AR\ 000

3 Leave all the words on the board and demonstrate the chant,
asking the class to listen carefully to see which words are in the
chant,

L] L] . . .
Sun, sunshine, rain, snow.
. (] . . (]
Sun, sunshine, rain, snow.
« o ° e
Sun, sunshine, rain, raindrop.
] [ . . [
Sun, sunshine, rain, snow.

4 Invite a volunteer out to the front. Ask him / her to circle the
words that were in the chant. The rest of the class can help.

5 Practice saying the chant as a class, pointing to the words on
the board in the correct order.

6 Now create your own chant, substituting your own weather
words, Notice the syllable pattern 1, 2, 1, 1 (for two lines),
then 1, 2, 1, 2, and then repeat 1, 2, 1, 1.
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3.3

AIMS

DESCRIPTION

IN CLASS
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Sunshine, fog

2,3

Language: present and past question practice (see Variation).

The children learn a rhyming question chant.

1

[S8]

Review a range of weather words, including those in the chant
but others as well. Then ask the class to listen and count how
many different weather words they hear while you demonstrate
the chant.

[ ] . L]
Sunshine, fog.

* N L
Where’s my dog?

L ] . L]

Sunshine, snow.
° . ]
Where did he go?

. . °

Sunshine, rain.
¢« e
Where is Jane?

* . °
Sunshine, snow.
L. [ )

I don’t know.

Check answers as a class and write the four different weather
words in a list down the lefi-hand side of the board. Now write
Where ...? next to fog, rain, and snow. See if anyone can
remember the questions in the chant. If not, tell them to listen
again and write down the questions.

Invite volunteers to complete the questions on the board.
(You may need 1o help with the spelling of Fane if it is not a
name used in your coursebook.) Point to the last question and
ask What’s the answer? Shrug your shoulders and elicit I don’s
know.

Practice the whole chant as a class using the prompts.

Now you can create your own chant using the pattern:

2 syllables 1 syllable

Question / Answer with rhyming word
(Your question or answer should only have two main stresses.)

If your class hasn’t yet studied the past simple, you may want to
replace the second question with the same answer as the last line:
I don’t knowe. With a higher level class, you could use different
words to answer questions 1 and 3:

Having fun
In the sun etc.
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3.4 Warm rain, summer day

LEVEL 2,3

AIMS Language: adjective and noun order.

DESCRIPTION The children learn a vocabulary chant.

IN CLASS 1 Divide the board into two halves and write Summer wearher and

Winter weather as two headings. Invite the class to call out
weather words for each side of the board. Encourage them to
use adjectives as well as nouns, and introduce any new words
that you want to use in the chant.

2 Check comprehension by calling out adjective + noun phrases
and asking the class to say Yes if it’s possible and No if it is not
possible. For example:
warm sun (Yes) hot snow (INo)

3 Clean part of the board if necessary and write these phrases
(with gaps) on the board for the children to copy into their

books:
rain cloud
sun fog
sky rain

summer day winter day

4 Ask the class to listen and complete the chant. Explain that
they will have time to write because the phrase summer day /
winter day comes at the end of every line, but that they only
have to complete the phrase summer [ winter day at the
end. Say the chant slowly but rhythmically.

[ ] .. * °
Warm rain, summer day.
L 4 L] L L]
Bright sun, summer day.

L ] * ] *
Blue sky, summer day.

L ] [ ] L] L]
Hot summer day.

. . [ [
Dark cloud, winter day.

. * . L
Heavy fog, winter day.

e e o °
Freezing rain, winter day.

L] ® L
Cold winter day.

5 Go over the answers as a class and then practice the chant
together, this time more quickly.
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AIMS

DESCRIPTION

MATERIALS
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6 Now create your own chant. Notice the pattern:

1-syllable adjective, 1-syllable noun, swmner day
1-syllable adjective, 1-syllable noun, sununer day
1-syllable adjective, 1-syllable noun, summer day
1-syllable adjective, summer day

Notice too how the winzer stanza fits 2-syllable adjectives into
the same stress pattern (heavy, freezing). You can use 2-syllable
adjectives or nouns wherever you want in the chant as long as
they have the stress on the first syllable. You might want to
keep the effect of the contrasting words hot / cold for the last
line of each stanza.

Who loves the sun?
2,3
Language: Who loves / hates ...? (They) love / hate.

The children learn a grammarchant and complere a picture to
show their understanding of it.

CD track 15, Worksheet 3.5 (see back of book).
Photocopy Worksheet 3.5 for each child.

1 Give out Worksheet 3.5. Talk about the pictures in activity 1,
explaining any new vocabulary. Explain that the faces in the
pictures are not complete because we are going to find out
whether the things, animals, and people like the weather in
each picture.

2 Tell the children to listen and number the pictures in the
correct order. Point out that some things are in two pictures
(the cats and the flowers) so they will have to listen carefully
for the weather words. Play the first four lines (the questions)
on track 15, pause the CD, and make sure that the children
have not marked any pictures yet. Then play the next line and
number your caz / sun picture I as an example, Play the chant
again from the start, showing the children when to number the
pictures.



FOLLOW-UP

THE WEATHER

th loves the sun?

th.) loves the ra.in?

th loves the wi'nd?

th loves the snc.Jw?
C;ts love the SL.II’I.
Flt.)wers love the r;in.
S;ilors love the w;nd.

Sk?ers love the snc.)w. '

Who hates the sun?

Who hates the rain?

Who hates the wind?

Who hates the snow?
Snowmen hate the sun.
Cats hate the rain.
Flowers hate the wind.
Bunnies hate the snow.

Check answers ar this stage so that all the children are ready to
do the next activity with their pictures correctly numbered.

Then ask Who loves the sun? Elicit cars and draw a smiley
mouth on your cat picture. Show the class and explain that
they are going to listen again and draw a smiley mouth for loves
and a sad mouth for hares.

Now create your own chant. You could use other things,
animals, and people as in the model chant, or you could do the
follow-up (see below) first and then make up a chant about the
weather preferences of the children in your class:

Who hates the wind?
Bobby hates the wind.

If you use the children’s names, you may also like to introduce
the answers No-one likes | hates or We all like / hate. Make sure
that the children use the third person singular s correctly where
appropriate.

The children can draw themselves in the weather that they like
best. They can label the picture [ like the
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3.6

AIMS

DESCRIPTION

PREPARATION

IN CLASS

THE WEATHER 13

Is it raining?

2

Language: Is it (sunny)? and short answers, Is it (raining)? and
short answers.

The children learn a grammarchant and then sing it.

Familiarize yourself with the tune of track 12 ‘Is it Monday?’, as
you can use the same tune for this chant.

1

N

Ask the children to listen and find out what the weather is like
as you demonstrate the chant.

L ]
Is it raining?
.
No, it isn’t.
. L ]
Is it sunny?
.
Yes, it is.
. d -
Is it snowing?
L
No, it isn’t.
R L ]
Is it sunny?
. ®
Yes, it is.
. L]
Is it cloudy?
..
No, it isn’t.
. o
Is it sunny?
. ®
Yes, it is.
...
Is it windy?
[
No, it isn’t.
. ®
Is it sunny?

.
Yes, it is.

Check answers. Now draw a vertical list of weather symbols on
the board:
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FOLLOW-UP

LEVEL

3.7

AIMS

DESCRIPTION

MATERIALS

THE WEATHER

some raindrops bod
v/,
the sun ,p\;
a snowflake %
~ A7/
the sun ':O\:
£
a cloud D
\\ ! ’—
the sun A
- < ad
a bent over tree (to show wind) g
At /_
the sun ety

3 Ask rhe children to make the question and answer for each
picture. Show their answers with a check mark or a cross on
the board.

4 Practice saying the chant as a class, using the prompts on the
board.

5 You can then sing the words to the tune of ‘Is it Monday?’ (see
‘Preparation’).

6 Now create your own version of the song, using today’s
weather in place of sunny. Notice the pattern, which repeats
four times:

Is it (not rtoday’s weather)?
No, it isn’t.

Is it (today’s weather)?
Yes, ir is.

Sing the song every day in class, changing the vocabulary to fit
the weather.

Here and there and everywhere

1

Language: It’s raining, I'm wet.
Other: the elision of the /j/ sound with a following vowel.

The children learn a grammarsong with actions,

CD track 16.
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LEVEL

3.8

AIMS

DESCRIPTION

MATERIALS
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¥

If you want to use the model song on the CD, ask the children
to listen to a song abour rain. Tell them to raise their hand
every time tHey hear the word raining. If you can bring an
umnbrella to class, you could raise this instead. Play track 16.

L ] L]

It’s raining here, it’s raining there,
L] L]

It’s raining, raining, everywhere.
L] *

It’s raining here, it’s raining there,

L} L ]
It’s raining everywhere.

5 L L . L] L]
I'm wet. I’'m wet.
L ) L] - [ ]

I’m very, very wet.
, 8. L
It’s raining here, it’s raining there,

[ ] L]
It’s raining everywhere.
Tiny Talk Songbook, OUP

Teach simple actions as follows:

here: point with both index fingers to the ground

there: point with both index fingers away from you

everyiwhere: join your index fingers together above your head,
move them apart and around in a big circle,
joining up again in front of your chest

et: brush yourself down

Say the words of the song slowly, but rhythmically, encouraging

the children to practice the actions.

4 Sing the song with the CD.

Now create your own song, substituting another 2-syllable
weather word (snowing, sunny, etc.) and a different 1-syllable
adjective. Try to choose an adjective with a clear action, for
example /or (wipe your brow) or cold (shiver).

If it rains, I'll wear my raincoat

3

Language: real (first) conditional, including short main clauses
ending will / won’t, weather words, clothes.
Other: rhythm and sentence stress in complex sentences.

The children learn a grammarsong.

CD track 17.
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IN CLASS

THE WEATHER

1 If you want to use the model song on the CD, first set a

listening task according to the children’s vocabulary level. You
could either ask them to list all the weather words they hear, or
you could divide the class into two teams and ask one team to
listen for weather words and the other team to write down the
clothes (there are four of each). Play track 17 for the children
to write their lists.

. e . .
If it rains, I’ll wear my raincoat.
L, e . ¢
If it doesn’t rain, I won’t.

. [ . ° °
When it’s cold, I always wear my gloves.

. e . °
When it isn’t cold, I don’t.

. e [ ] L ] LJ

If it snows. I won’t wear sandals.
L ] [ L] [ 4
If the sun comes out, I will.

. e . [ .
If it rains, I’ll wear my brand new coat
If I don’t, T'll get a chill.
Children’s Jazz Chants Old and New, QUP

Check answers and then write two lists of prompts on the
board like this:

If/ rain raincoat
If/ X X

When / cold gloves
When/ X X

If / snow X sandals
If / sun v

If / rain coat
I/ x ?

Ask the children to listen again and to look at the prompts on
the board as you play track 17.

Use the prompts to elicit each sentence from the class. Accept
any grammatically correct answers, but if the words are not
quite as in the song, ask if anyone can remember what the song
said. Ask the class to repeat each full sentence.

Practice saying the whole song using the prompts, and then
sing it with the CD.

Now create your own song. You could substitute other weather
words and clothes, or change the clothes 1o activities, for
example:

If it snows, I won’t go shopping.

If the sun comes out, I will.



4 Numbers

This chapter begins with suggestions for number presentation
chants, and then moves on to work with numbers in different
ways, including common pronunciation problems. Some of the
chants complement what the children may be studying in math,
such as the concept of odd and even numbers. There are also
simple math puzzles in some chants, with suggestions for using
the number cards (see below).

For children who struggle with math, the possibility to work with
numbers through chants may help them to feel positive about the
subject.

PREPARATION First write down the numbers one through ten. Note that only the
number seven has two syllables, with the stress on the first
syllable. All the other numbers have one syllable only.

Make a list of rhyming words for each number. Include names
when possible. For example:

one:  fun, sun, rumn, gun, son

two:  you, glue, shoe, blue, Sue
three: e, tree, bee, sea, flea, Lee
four: door, more, store, sore

five:  alive, drive, hive, Clive

six: sticks, mix, chicks, kicks, licks
seven: eleven, heaven, Kevin

eight: late, hate, date, gate, Kare
nine: fine, mine, shine, line

ten: men, pen, again, Ken, Jen

Then write down the numbers eleven through twenty and group

them according to the syllable count:

1 syllable: rzvelve

2 syllables: thirreen, fourteen, fifteen, sixteen, eighreen, nineteen,
reventy

3 syllables: eleven, seventeen

Make a list of rhyming words for each number. (Rhymes for

eleven, rwelve and rwenty are more difficult.) For example:

eleven: seven, heaven, Kevin

twelve: shelve

Any -reen number: clean, reen, scen, Fean, bean, mean

twenty: plenty
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Make a list of words used to describe numbers. Include simple
words relating to math and group them according to the syllable
count. For example:

1 syllable: odd, large, small, big, high, low, wrong, long, right, add
2 syllables: even, lucky, correct, subtract, divide, favorite

3 syllables: unlucky, telephone, nudply

Look for rhyming words for these words too, for example:

odd: Todd, I-Pod

large: barge

small: tall

big: pig

high: cry

low: 10, go, Joe

wrong: long, song

right: night, flight, sight, might
add: bad, sad, lad, glad
lucky: ducky

even: Steven

divide: hide, side, bride

telephone: all alone

multiply:  please don’t cry

Now you are ready to create your chants.

Number cards

In this chapter, there are suggestions for using the number cards
(Worksheets 4.1 and 4.2 at the back of the book). The first time
you use the cards, the children will need scissors to cut them out
(unless you are able to do this before the lesson). It may also help
in a big class if all the children color each number the same way
so that you can easily see if everyone is holding up the correct
card. To do this, you can give a coloring dictation. For the
numbers 1-10, you could call out for example:

1 pink, 2 blue, 3 green, etc.

If your children don’t have ten different colors, you could use the
opportunity to teach the words:

dots  stripes

and vary the patterns in that way. For example:

1 pink, 2 blue, 3 pink spots

For the numbers 11-20, give different colors for each digit. For
example:

11 Color the first ‘1° blue and the second 1 red.

12 Color the ‘1’ green and the ‘2’ orange.

13 Color the ‘1’ green and the 3’ purple. etc.
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LEVEL

AIMS

DESCRIPTION

MATERIALS

IN CLASS

NUMBERS 144

If the children color the cards, they may want to use their own set
each time you use them. They could write their names on the
back and you could clip them together, take them in, and give
them out for use in another lesson.

The ‘Materials’ section for each chant shows when there is a
suggestion to use the cards.

One to ten
1

Language: numbers 1-10.
Other: rhythm and co-ordination.

The children learn a vocabulary chant.

If your coursebook has large number flashcards, you could use
these for presenting the numbers.

1 If the class have already learnt the numbers 1-10, you could
encourage them to join in as you repeat each part of the chant.

If you are using the chant to present the numbers, you may
want to point to flashcards or numbers on the board as you
demonstrate the chant slowly but rhythmically.

C.)ne, [Clap] t.wo, [Clap], tLree, four, ﬁ:fe, [Clap]

S.ix, seven, e_?ight, nine, ten. [Clap Cfap Clap]
One, [Clap] two, [Clap], three, four, five, [Clap]
Six, seven, eight, nine, ten. [Clap Clap Clap]

4 [ L L
One, two, three, four, five, six, seven,

Eight, [Clap] nine, [Clap] wen. [Clap Clap Clap]
One, two, three, four, five, six, seven,
Eight, [Clap] nine, [Clap] ten. [Clap Clap Clap]

[88)

Invite the class to join in with the chant. Start slowly but
rhythmically and gradually increase the speed.

3 Now create your own chant by changing the clapping pattern.
Notice that there are four main stresses in each line of the
model, but you can experiment by placing the claps in
different places, for example:

5ne, two, thr;e, four, f’ve, [Clap Cl.ap Clap]
S;x, seven, e:ght, nine, te.‘n. [Clap Cl'ap Clap]
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4.2

LEVEL

AIMS

DESCRIPTION

IN CLASS

NUMBERS

Divide the class into two groups to perform any version of the
chant. One group says the words while the other group claps.
Swap roles and repeat so that everybody practices the numbers
and the rhythm.

Ten to twenty

1

Language: numbers 10-20.

The children learn a vocabulary chant.

1

w

Ask the children to choose a number between ten and twenty
and to write it down on a piece of paper. Ask them to listen
and count how many times they hear their number.
Demonstrate the chant slowly but rhythmically.

[ ] L [ ] L]
After ten: eleven, twelve.

[ ] LJ * .
Thirteen, fourteen, fifteen, sixteen.
After ten: eleven, twelve,
Thirteen, fourteen, fifteen, sixteen,

o [ ] [ ] [ ]
Seventeen, eighteen, nineteen, twenty.
Seventeen, eighteen, nineteen, twenty.

[} . . [

Thirteen, fourteen, fifteen, sixteen,

. . [} .
Seventeen, eighteen, nineteen, twenty.
To check answers, ask about each number but in a random
order. (This makes sure that everybody listens all the time
because they don’t know which number is coming next.) Say:
Number (14), how many times?
If any children who chose the same number do not agree, tell
everyone to swap papers and listen again to check.
Demonstrate the chant again.
Answers: 10-12 (2 times each), 13-20 (3 times each)
If you do not need to work on spelling with the class, write the
chant on the board in numbers as a quick prompt. If you have
time for spelling work, you could dictate the chant for the
children to write in words or invite volunteers who chose a
particular number to write the words on the board.

Practice saying the chant as a class.
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6 Now create your own chant by changing where you break

between the sequences of numbers, or by using clapping as in
4.1. Remember to keep four strong beats in each line, for
example:

Te.n, elgven, twgwe, [Ch;p]
Thi.rteen, fo.urteen, ﬁ.fteen, si.xteen,
Se.venteen [Clz;p] ei'ghteen [Clc;p]
Ni.neteen, twc;nty. [Cla.p Clap Cla.p].

Numbers and names

1

Language: numbers 1-11.
Other: practicing names in the class.

The children learn a rhythmic chant.

1

[ V]

Ask the children to listen and count how many names they
think they can hear. Make sure that they understand that they
will hear numbers too, but they only have to count the names.
Demonstrate the chant.

. . 9 .
One, two, Ali and you.
Q L .. L ]
One, two, three, Keiko and me.
L3 L] ° . [ ]
One, two, three, four, five, six, seven,
.. .. [ ] L ]
Eight, nine, ten, eleven.
e o o o
Two, four, six, eight.
e . e
Billy, Jimmy, Sandy, Kate.
® [ ] . . L]
Two, four, six, eight, ten.
* . ® ° b
Say it again, say it again.

Check answers (there are six names). It is probably best to
create your own chant at this point rather than teaching names
that aren’t familiar to the class. Say line 1 of the chant
rhythmically again, and write on the board:

1, 2, ... and you.
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LEVEL

4.4

AIMS

DESCRIPTION

MATERIALS

IN CLASS

NUMBERS

Ask the class to suggest a 2-syllable name of someone in the
class. Take the first correct answer you hear, with the stress on
the first syllable, and complete the line on the board. Repeat
for line 2, using a different name. Write the lines of numbers
on the board (or invite children to do this) and then ask for
suggestions for the four names in line 6. If you don’t have a
rhyme for eight, you might want to keep Kate.

3 Say your new chant rogether as a class.

Other syllable patterns fit the chant as follows:
You can use I-syllable names throughout the chant.

You can use 3-syllable names as long as the stress is on the first
syllable.

Where the stress in a name falls on the second syllable, you will
need to start the name before the main beat, for example:

.4 * ’ [ ]
One, two, Ramon and you.

4 L] [ ) ®
One, two, three, Juncal and me.

Thirteen blackbirds
1,2

Language: numbers 13-16, How many?
Other: the pronunciation of ~teen words and plural ending /z/.

The children learn a pronunciation chant.
Number cards 11-20 (optional), see ‘Preparation’ for this chapter.

1 If you are using the number cards, tell the class to listen
carefully and hold up the correct card as they hear each
number, If not, ask them to listen and remember which
numbers are in the chant. Say the model chant (or your own
version using other vocabulary).

Thi.rteen blz;ckbirds,
Fo.urteen ﬂe;ls,
Fificen burrerflies,
Si.xteen bees.
How many blackbirds?

Thi‘rteen bla.\ckbirds.
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L] L
How many fleas?
L] L ] ’
Fourteen fleas.
L] L ] .
How many butterflies?
. . .
Fifteen butterflies.
* [ ]
How many bees?
] .
Sixteen bees.
e . .
Blackbirds, bees,
L 3 . L ]
Burterflies, fleas.
e . o
Blackbirds, bees,
° R °
Burtterflies, fleas.

2 Write the four nouns from the chant on the board, explaining
any new words as necessary, and invite volunteers to write the
correct number (in digits) next to each one. Each child can
then point to the phrase and ask the class How many
(blackbirds)? As the class answers, make sure that everyone is
pronouncing the -teen words and the plural ending correctly.

3 Practice saying the chant as a class, using the prompts on the
board.

4 Now create your own chant, substituting other -zeen numbers
or other vocabulary items. Notice the svllable and rhyme
pattern in the model, but note that as long as the stress falls on
the first syllable, you can replace burterflies (3 syllables) with a
2-syllable word and vice versa: You may want to keep the
rhyming words bees / fleas.

When the class has learned the model chant, play a memory
game. Call out one of the numbers for the children to respond

with the correct word. Alternatively, you could call out one of the
vocabulary items for the children to hold up the correct card.

The thirty dirty dishes
2,3

Other: thirteen / thirty (the th sound /0/), the ir sound /3:/, and the
plural endings /s/, /z/, and 12/,

The children learn a pronunciation chant.
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MATERIALS

IN CLASS

FOLLOW-UP

NUMBERS

CD track 18, number cards (optional), see ‘Preparation’ for this
chapter.

1 Ask the children to write /3 and 30 in their books. Using the
model on the CD (track 18) or your own chant, ask them to
listen and note down how many times they hear each number.

Thi.rty dirty di.shes,
Thi.rteen C\:ps,

Thi.rty dirty b;g dogs,
Thi.rteen pﬁps.
Thi.rteen cle;n socks,
Thi.rty dirty shi.rts,
Thi.rty dirty rai.ncoats,

L] *
Thirteen skirts.

~

Check answers by playing the CD again and pausing after each
line for the children to repeat just the number. Write the
numbers in a list on the board, leaving room to add the rest of
each line to the right.

3 See how much of the chant the children can remember. Say
What comes first? Thirty ...? Elicit dirty dishes and write it on the
board. Continue for each line, writing either the correct words
or what the class think they heard.

4 Tell the children to listen and check as you play track 18 or
model your chant again. Correct any words on the board and
ask the class to repeat each line, paying attention to the th
sound /6/ and the endings of thirzeen, thirty, and the plural
nouns.

5 Practice saying the chant as a class.

6 Now create your own chant, substituting other vocabulary
items. Notice that lines 2 and 4 rhyme, with 1-syllable words,
and also lines 6 and 8 with different words.

Use the number cards to practice recognition of the -zeen and -1y
words. The children spread their number cards 13-19 out on the
desk in front of them. Call out a series of numbers from this list:
13, 30, 14, 40, 15, 50, 16, 60, 17, 70, 18, 80, 19, 90

If you say a -zeen word, the children should hold up the correct
card. Check and say OK, cards down before saying the next
number. If you say a -ty word, they shouldn’t show a card. If your
children enjoy competitive games, any child who shows a card at
the wrong time (or the wrong card) is ‘out’.



LEVEL

4.6
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NUMBERS

¥
vl

One, three, five, seven

2

Language: odd numbers.
Other: sentence stress.

The children learn an odd numbers rhyming chant.

CD track 19, number cards (optional), see Preparation for this
chapter.

1 If you want to use the model chant on the CD, ask the children
to listen and write down all the numbers they hear as you play
track 19. If they hear the same number twice, they should write
it twice.

[ L]
One, three.
* L]
Look at me.
L ] L]
Three, five.
° o
I want to drive.
.. L )
Five, seven.
® . e .
How is Kevin?
o °
Seven, nine.
o, e
Kevin is fine!

2 Before checking answers, ask the class what is special about
these numbers. If they have not learnt the term in English,
teach the word odd. Ask the children to call out the pairs of
numbers they heard in the chant and write them on the board
like this:

1,3
3, 5 etc.

3 (Optional) If you are using this chant as part of a math lesson,
you may also like to ask the children to add each pair of
numbers together and to give the total in English. (If you have
prepared the number cards, they could use these instead.)

4 Write the rhyming words in a jumbled order down the right-
hand side of the board:

drive
fine
Kezin
ne
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4.7

AIMS

DESCRIPTION

MATERIALS

IN CLASS

NUMBERS

Say 1, 3 ... and ask which word rhymes. Ask volunteers to draw
matching lines on the board between the pairs of numbers and
the rhymes. Ask if anyone can remember whar the rest of the
words were in the chant. If necessary, play track 18 again.

Practice saying the chant with the CD.

Now create your own chant. With the class, change lines 2, 4,
6, and 8 using other words that rhyme with three, five, seven,
and nine. You might have a different number of syllables, but
note that each line should have two main stresses, as in the
model. Be careful that your new version does not place a stress
on a weak syllable. As a starting point, you could keep the
rhyming words but use different expressions. For example:
Chant with me.

Can you drive?

Where’s Kevin?

First in line!

Two, four, six, eight

2

Language: don’t want ro.
Other: sentence stress, counting in twos.

The children learn an even numbers rhyming chant.

CD track 20.

1

™~

If you want to use the model chant on the CD, ask the children
to listen and say what numbers they hear in the chant as you
play track 20.

R )
Two, four, six, eight.
. [ ] * N L] -
I don’t want to be late. I don’t want to be late.
- [ ] LJ . ®

Two, four, six, eight, ten.

4 - .. . . .‘
Say it again. Say it again.

Check answers and ask what is special about these numbers. If
the children have not already learnt this term in English, teach
the word ewven. Ask the class to continue the sequence (12, 14,
16, etc.) to make sure that everyone understands.
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4.8

AIMS

DESCRIPTION

MATERIALS

IN CLASS

w1
=1

NUMBERS

3 Askif they can remember what else they heard in the chant.
Say the first line of the chant. Then mime running through the
door, looking at the classroom clock if possible, or at your
watch, and look worried. Elicit I don’t want to be late. Say the
third line of the chant and then move your finger away from
you in a circle, as you perhaps do when you want the children
to repeat something. Elicit Say it again.

4 Practice saying the chant slowly, but rhythmically, as a class
and then say it with the CD.

5 Now create your own chant. With the class, change lines 2 and
4 using other words that thvme with eighr and ren. You might
have a different number of syllables, but note that each line
should have two main stresses, as in the model. Be careful that
your new version does not place a stress on a weak syllable.

A bird has wings
1,2

Language: numbers 1-20.
Other: simple math.

The children learn a number chant and do simple multiplication.

CD track 21, number cards 1-20 (see ‘Preparation’ for this
chapter and Worksheets 4.1 and 4.2).

1 Give out the number cards. Tell the children that they are
going to listen to a chant and hold up the correct card for
every number they hear. Practice with a few numbers first, in
random order, to make sure that everyone understands.
Check / pre-teach the words bird / wings so that the numbers
will make sense, and then demonstrate the chant, slowly but
rhythmically. Keep the rhythm even if the children cannot find
the cards quickly enough. They will gradually learn the chant
and know the order, but it is important to model the rthythm
correctly.

Write the numbers 1, 2, 7, 9, and 10 on the board. Point to
each number and say (One) bird. How many wings? Show me the
card ... Now tell me. How many wings? Elicit Tovo little wwings.
Repeat for each number with the children first showing the
card and then saying the phrase.

3 Invite the children to join in as much of the chant as they can
as you play track 21. Point to the numbers on the board to
help them.

[38)




FOLLOW-UP

NUMBERS

o . o »
A bird has wings, two wings.

One little bi.rd, tws licttle wi.ngs.
TW('.) little bi.rds, fo‘ur little wi.ngs.
A bi.rd has wi.ngs, th; wi.ngs‘
ngen little bi.rds, fozlrteen w;ngs.
N;ne little bi'rds, e?ghteen w;ngs.
Te.n little bi.rds. HD.W many w?ngs?

. . e »
Ten little birds, twenty little wings.
Adapted from Fazz Chants for Children, OUP

A

4 (Optional) If you are using this chant as part of a math lesson,
you may want to practice simple multiplication with other
cards and numbers before using different numbers to create
your own chant.

5 Now create your own chant, substituting as many words as you
wish. You could start by replacing bird / wings with a different
(small) animal and body part (for example, ears / eyes); you
could change these words and the adjective as well (use a
2-syllable adjective with the stress on the first syllable, or a
1-syliable adjective); alternatively you could change all the
words and the numbers completely.

You can play a describing game to help consolidate adjective
order. Agree a body part with the class, for example legs. Give a
descriptive phrase Two big beautiful dogs for the children to
respond Eight big beautiful legs.



PREPARATION

Colors

Colors are usually one of the first vocabulary sets that our
children learn. For creating songs and chants, there are even more
possibilities for variation because you can alter both the color and
the noun and tap into the children’s imagination with fantasy
sentences such as the cow is green.

Make a list of colors and group them according to the syllable
count. For example:

1 syllable: black, white, red, green, pink, blue, brown, grey
2 syllables: yellow, purple
3 syllables: tangerine, violet, lavender

Make a list of rhyming words for each color. Include numbers
and names when possible. For example:

black: back, crack, sack, Jack, Mac

white: right, light, night, fight, kite, might

red: head, bed, said, dead, Ed, Fred

green: clean, reen, seen, bean, Jean

pink: sink, think, drink

blue: twwo / too, you, who, shoe, new, Lou, Sue, do
brown: tozen, down, frown, clown

grey: day, say, may, they, Hey!, way, tray, Faye
yellow: Jellozy, jello, mellow, cello

tangerine: 1w berween, don’t tell Jean, don’t be mean, sweer sixreen
violet: don’t forget, what did you ger?

(Rhymes are difficult for orange, purple and lavender, but
remember that it is not necessary for everything to rhyme.

Make a list of words which describe colors and group them
according to the syllable count. For example:

1 syllable: bright, pale, light, dark, nice, soft

2 syllables: preuy, ugly, lovely

3 syllables: nawyv blue, baby biue, beautiful

It is also useful to make cards of each color to hold up.
Now you are ready to create your chants.
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5.1

LEVEL

AIMS

DESCRIPTION

IN CLASS

COLORS

Purple, yellow

2

Language: colors.
Other: sentence stress.

The children learn a rhyming chant.

1

[3%)

Ask the class to put their colored crayons on the desk in front
of them. Tell them to listen and pick up each color as they hear
it. Demonstrate the chant.

PtIrple, ygllcw, gr;en. [Cla.p]

All my sc:cks are clean. [Clc;p]
Purple, yellow, blie. [Clap]

That hat looks go.od on ysu. [Clz;p]
Pﬁrple, ygllow, wh;te. [Cla.p]

;\m 1 wn;ng or ri.ght? [Cla.p]
Purple, yellow, grey. [Clap]

* . [ L]
I feel great today. [Clap/

Ask which colors they heard most and write these on the
board:

purple, yellow

Ask which other colors they heard and make a list on the right-
hand side:

purple, yelloww green

blue

white

grey
Ask the class 1o listen again and find the words that rhyme with
the colors on the right. (This develops the children’s listening
skills as they learn to recognize where the rhyming word will
fall.) Say the chant again.

Ask the class to help you add to the prompts on the board:
green—clean, etc. Explain any new expressions in the chant.
Practice saying the whole chant as a class. If the children
cannot remember all the words at first, encourage them to
stress the rhyming words from the board as these have natural
sentence stress and are easy to fit in.

Now create your own chant. You could start by changing one
or two words only (Al ny shoes are clean | Is she wrong or



5.2

LEVEL

AIMS

DESCRIPTION

MATERIALS

PREPARATION

IN CLASS

COLORS 61

right?) and asking children to raise their hand when they hear a
word that is different from the original chant. Alternatively, you
could make uip new rhyming lines using your list from the
‘Preparation’ section of this chapter.

Purple, yellow, green
Please call Fean.
Purple, yellow, blue
Don’t forger to call Sue.

Note that your rhyming line can be either a statement or a
question.

To change the chant still further, you could substitute the four
colors at the end of the lines with other 1-syllable colors and
work with a completely different rhyme scheme.

One shoe
1,2
Language: colors, They match / don’t march.

The children do a coloring activity and learn a 4-color rhyming
chant.

CD track 22, Worksheet 5.2 (see back of book), crayons (red,
grey, black, and white for the model chant and any others that
you wart to practice).

Photocopy Worksheet 5.2 for each child.

1 Give out Worksheet 5.2. Ask children to look art activity 1.
Explain that they are going to hear what color these shoes and
socks are and as they hear each color, they should use a crayon
to mark the color. Make sure they understand that they will
have time afterwards to color the pictures properly, but that this
time they only need to note what color they need. (This is good
listening test practice.)

One sho.e is re.td.
One sho.e is grgy.
The‘y don’t me.xtch,
But th;t’s OI.(.
One sock is black.
One S(;Ck is wh:te.
The:v don’t m;tch,

L ] L d
But that’s all right.




LEVEL

5.3

AIMS

DESCRIPTION

IN CLASS

COLORS

2 Play track 22 or demonsrate the
necessary for all the children o ©
allow them time to color the putur
the children can leave the second so

it.)

3 Borrow a correctly colored works
Say the chanr slowly, stopping after The:
from the red shoe to grev shoe and look pu
with the next line Buz thar’s OK and smile. 2
procedure with the rest of the chant.

4 Encourage the class to say the chant Wi ith v
to prompt them.

5 Now create your own chant. It is berter
are 1-syllable, but vou can use 2-s¥ lable cowTs
4. If you want to use activity 2 on the \-L‘rb :_»
own colors but keep the words shos and so&. T
the children to draw other simple items st
two boots, one in each space, and men s
your own colors. The phrase They don’s i
sense with things that come in pairs, bt o=
understand the concept, vou could use di
itemns. You may wish to replace the firsi woss .t
Your, His, Her.

LIy
\’gh -‘\\""\ ui oW

a2 mom

if the

Red, blue. Where is Sue?

1,2

Language: Wheres ...7 0 Where is ...
Other: question intonation.

The children learn a question chant.

1 Tell the class that they are going to he
different people. Ask them o listen ¢
where the people are. (This means tha

until the very last line.) Demonstrate =8




LEVEL

54

AIMS

DESCRIPTION

MATERIALS

COLORS ' o

[V AN

[ ] L ]
Red, blue.
L ] e
Where is Sue?
[ *
Red, blue.
° L
Where is Lou?
[ ] °
Blue, red.
[ ) [ ]
Where is Ted?
L ] [
Blue, red.
) L ]
Where is Fred?
[ ) ®
Red, green.
- ®
Where is Jean?
[ ] o
Green, red.
L) L]
Home in bed.

Check that everyone has understood the last line Home in bed.
Write the names from the chant on the board and ask the
children Whar’s the question in the chant? Elicit Where 15 and add
this in front of Sue.

Then ask the children to list the different colors they heard,
and the correct order each time. Write each pair of colors next
to one of the names: Red, blue—Sue.

Practice the chant together as a class.

Now create your own chant, substituting other 1-syllable colors
and names. Notice the rhyme pattern and the way that the
colors change order:

Red, blue. Where is Sue?
Blue, red. Where is Ted?

Black, yellow, brown

3

Language: past simple irregular verbs.
Other: sentence stress.

The children learn a 3-color rhyming chant and write their own
‘story’ lines.

CD track 23.
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IN CLASS

LEVEL

5.5

AIMS

DESCRIPTION

COLORS

| ]

To focus on the verbs rather than the colors, ask the children 1o
listen and tell you what happened to Jack and Bob. Track 23
has a rhythmic backing for this chant (not the words), but you
may want to save this as a surprise for the children’s own
versions later.

Black, yellow, brown. /Clap]
Jack fell down. [Clap]

Piak, purple, white. [Clap]
Bob had a fight. /Clap]

Acceprt correct answers in the past simple and write them on
the board. Then ask what other words the children heard
(colors). Help them 1o build the chant on the board by asking
first which colors rhyme with down and fight. If they can’t
remember the other colors, explain that they now have the
story lines and the rhymes of the chant, so they are ready to
make up their own version.

As a class, fill out lines 1 and 3 so that each has 3 colors. The
model chant uses the pattern 1 syllable / 2 syllables / 1 syllable,
but you could use other variations as well. Practice this new
version of the chant together.

Divide the class into small groups to write a story line for this

chant. Remind them to:

* use a past tense verb

+ make sure that it fits the rhythm (Can they do three claps to
ir?)

« make sure that the last word rhymes with any color they know

(Because the longer colors are much more difficult to rhyme,

the children will probably all choose a 1-syllable color, so there

is no need to explain this pattern to them.)

Go round the class checking the rhythm and rhyme scheme. As
groups finish their lines, ask a volunteer 10 write it on the
board. Use track 23 (a karaoke rhythm) and the children’s new
lines to create as many new versions of the chant as the class
produce. Encourage them to tell their ‘stories’ with lots of
expression.

Black cat

1

Language: adjective and noun order.

The children learn a 4-color rthyming chant.
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PREFPARATION Prepare flashcards showing the vocabulary items. Some are given
at the back of this book, which you or your children can color.
IN CLASS 1 Ask the children to listen carefully to the chant because
afrerwards you are going to play a memory game. Demonstrate
the chant.

® [ ]
Black cat.
o L]
Brown hat.
[ ] L]
Red chair.
Y;]Iow he;ir.

L [}
Pink box.

L] ]
Green socks.
Q

[ ] [ ] O
White frog, ﬁ

L] L]
Purple dog.

|\

You can either play as a whole class or divide the children into

two teams. To encourage the children to produce an adjective +
noun phrase, call out a color and ask the class to say the whole
phrase:

red ... red chair etc.

3 When you have reviewed all the phrases in this way, write one
list of words (either the colors or the nouns) on the board and
invite the children to say the chant with you.

4 Now create your own chant, substituting other colors or nouns.
Notice that each pair of lines rhymes and that the fourth and
eighth colors have two syllables.

FOLLOW-UP The children work in groups of four or eight to create a frieze of
the chant, each drawing and labeling one or two pictures. You may
want different groups to work on different versions of the chant.
They will probably find it easier to draw and label a version
without the color whize.

5.6 My socks are red

LEVEL 2

AIMS Language: possessive adjectives: my, your, /us, her.
Other: sentence stress.

DESCRIPTION The children learn a rhyming grammarchant.
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IN CLASS

LEVEL

5.7

AIMS

DESCRIPTION

MATERIALS

IN CLASS

COLORS

1 Ask the children to listen carefully to answer the question:
What color are her socks? Demonstrate the chant, repeating it
until someone gives the correct answer (blue).

My sscks are r;d.
Your socks are blue.
His socks are gre.en.
Her socks are too.
2 Write the subject pronouns in a list on the lefi-hand side of the

board:

I
You
He
She

Point to She and ask What color are her socks? Elicit the answer
blue but there is no need to write this on the board as the word
in the chant is roo. Invite volunteers to make the other
questions using the correct possessive adjectives and note the
colors on the right-hand side.

3 Ask the class to say the chant slowly but rhythmically with you,
as you point at each subject pronoun and color. When you
reach the last line, help them to say Her socks are too.

4 Practice the whole chant up to speed.

5 Now create your own chant, substituting other l-syllable colors
and clothes items and using any of the possessive adjectives.

The purple, yellow chant

1

Language: colors.
Other: rhythm and co-ordination.

The children learn a vocabulary chant.
A set of color flashcards (optional).

1 Ask the children to listen and count the claps in the chant.
Demonstrate the chant.

Red, [Clap] purple, yellow.
Rgd, [Cla.p] parple, y;llow.
Red, [Clap] purple, yellow.
Green. [Clap Clap Clap]



VARIATION

5.8

LEVEL

AIMS

DESCRIPTION

MATERIALS

IN CLASS

COLORS 67

2 If possible, stick color flashcards on the board in the order of
the chant (red, purple, yellow, green). You could use colored
board pens / chalk or just write the words on the board instead.
Explain that you are going to point to each color and say the
word, and when you point to the class, they should clap. Say
the chant in this way.

3 Swap roles, asking the children to say the color word as you
point, and with you clapping.

4 Invite the children to say the whole chant with you, pointing at
the color words if necessary.

5 Now create your own chant, substituting ather colors. Most
colors are 1-syllable words which fit the stress pattern of the
chant perfectly. This chant also works with color words of any
number of syllables, so the children can easily create their own
3-color chant.

Divide the class into two groups: one says the color words while

the other group claps. Swap roles and repeat so that everyone has
a chance to do each rhythm.

I love yellow

2

Language: present simple 1st and 3rd person singular, possessive
adjectives and pronouns: my, mine, his, his, her, hers.

The children learn a grammarsong to the tune of Frére Jacques.
CD track 24.
1 Tell the class that to sing this song, they hear a line and then

repeat it. Ask them rto listen and copy each line exactly as thev
hear it on track 24 (or after vour model).

B D A D D A D D G D
Ji oy e e
ECEESES S =SS e
1.1 love yel - low. T love wyel - low. 1 do  too.
2. He loves pur - ple. He loves pur - pie. She does too.
D G D D A D
o . m———
B i : : : e —
Z_@ e - e t— Ca -
I do too LAl my socks are yel - low.
She does too 2. Al her socks are pur - ple
D D A D

: = 2
e

Mine are o Mine are too.

All my socks are yel - low.
Al her socks are pur - ple.  His oare wo. His are  too.
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COLORS

Write the first line on the board:
I love yellow.

Ask How do we know? Elicit Al my socks are yellow and write
this under the first line on the board. Ask Whar does the other
person say? Elicit I do too | Mine are 1oo, explaining the meaning
if necessary and writing each response in the correct place:

1 love yellozo. I do too.

All my socks are yellow. Mine are too.

Invite volunteers to come to the board and write similar
prompts for verse 2, with the help of the class.

4 Practice the song with the CD.

Now create your own song. To fit the melody it might be best
to use 2-syllable colors (purple, vellow, silver, orange) and a
1-syllable clothing item in the plural (all my hats / all my gloves,
ete.).



6 Food and drink

Food is always a popular topic. Children love to talk about what
they like and don’t like to eat. Food offers us a chance to teach
useful vocabulary such as a loaf of bread, a bottle of milk, a cup of
tea, a glass of juice, a bowl of cereal, etc. and to distinguish between
countable and uncountable nouns (two cups of tea, a little sugar,
some pasia).

Children will enjoy suggesting their favorite items for a food
chant, especially if the chant contains their own first name, for
example Bobby loves chocolate, hot chocolate. Mary loves tea, iced rea.

PREPARATION Make a list of food items. (You may wish to ask the children to
give you a list of five things they love to eat or drink.) Group
these words according to the syllable count. For example:

1 syllable: cake, egg, pear, cheese, rice, salt, milk, tea, juice

2 syllables: cooky, ice cream, candy, apple, catsup, French fries,
porridge, lettuce, salad, soda, milkshake

3 syllables: orange juice, candy-bar, hamburger, banana, ice-cream
cone

Make a list of rhyming words. For example:

cake / steak: take, break, make, snake
egg: leg, Meg, Peg

pear: hair, bear, chair, Cher
cheese: please, keyvs, knees, bees, trees
rice: 1ice, ice, rwice

milk: silk

tea: sea, he, me, we, Lee, Gee!
juice: loose, goose, Bruce

salt: Sfaulr

cookie: Snooky, Whoopee

ice-cream: don’t scream, T2l Fean, that’s clean
candy: dandy, Andy, Sandy, Mandy
sandwich: He's rich, deep-ditch

banana: Hazvana, Anna

potato: tomate, wrnado

tomato: poraro, tornadp

ice-cream cone: on the phone, home alone, break a bone

Make a list of words which describe a food item (size, quality,
taste) and group them according to the syllable count. For
example:
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LEVEL

6.1

AIMS

DESCRIPTION

IN CLASS

N

VARIATION 1

FOOD AND DRINK

1 syllable: big, small, large, huge, ripe, sweet, sour, good
2 syllables: little, uny, great big, teeny, a lot, yumniy

3 syllables: enormous, very large, little bit, not too much, a litde,
wonderful, delictous, very good

4 syllables: reeny tiny

Now you are ready to create your chants,

Apple, banana, pear
1

Language: food words.
Other: rhythm and co-ordination.

The children learn a 3-word vocabulary chant.

1 Explain that the children are going to hear a chant with three
words. Ask the children to listen carefully. Are they toys? Do we
play with them? Are they numbers? Are they food? Are they
colors? Demonstrate the chant, using flashcards from the back
of the book if you wish.

./J:pple, ban;na, pe.ar. [C[c;p]
['\pple, ban;na, pe.ar. [Clc;p]
Apple, ban:ma,
Apple, ban;na,

[ ] * L] L
Apple, banana, pear. [Clap]

2 Make sure everyone understands that they were food words.
Ask volunteers to draw each item on the board. Point to each
picture and ask the class to repeat the word. Do this slowly at
first and then speed up, changing the order of the words.

3 Now demonstrate the chant again, slowly but rhythmically,
pointing to each fruit picture and clapping in the right place.
Gradually encourage the children to join in with the clapping
and then the words.

4 Now create your own chant. Notice the pattern of the syllables
and where the stress should fall. As this is a very simple chant,
you could use it to present new vocabulary as well as practicing
known words.

If you have flashcards of these food items, stick them on three
different walls of the classroom and ask the children to point as
they hear each item in the chant for the first time.
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6.2

AIMS
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Divide the class into three ‘fruit’ teams. Each group only says
their word in the chant, but everybody claps. Swap roles so that
everyone practices all the language.

One apple, two apples

1

Language: singular and plural nouns.
The children learn a grammarchant.

1 You can build this chant up on the board using simple pictures.
The children need not know that it is a chant at first, but as
they say each line, repeat it thythmically with claps, and they
will gradually realize, making it a nice surprise.

- L
One apple.
LN
Two apples.
® L]
One apple.
LN
Two apples.
L4 L
One banana.
® .
Two bananas.
® L]
One little pear.

L ] L]
Two little pears.

2 If you want to use the model chant, follow the words below.
First draw an apple on the board. Ask What’s this? (An apple.)
How many? (One apple). Next to it, draw two more apples.
Point just to these two and ask How many apples? (Tivo apples.)
Make sure that the children are pronouncing the plural -5
correctly. Say the first two lines of the chant rhythmically,
clapping for each stress and invite the children tw repeat. Do
the same for the same four lines.

3 Then draw a pear, roughly the same size as your apples, and ask
What’s this? (A pear). Erase it and draw a much smaller pear.
Ask Is ir big or lirle? and elicit the phrase One little pear. Draw
two more little pears for the last line and practice as before.

4 Practice saying the chant rhythmically.

5 Now create your own chant, making sure that you only use
countable items. Notice too the pattern of the syllables and
where the stress should fall. Once the children know the model
chant, you can use any countable items even if they are too
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6.3

LEVEL

AIMS

DESCRIPTION

IN CLASS

FOOD AND DRINK

difficult for you to draw. Agree as a class which three words
you are going to use and the children will be able to do it—
particularly if they have been involved in choosing the words.

You can also change the adjective little, using any 2-syllable size,
quality, or color word.

One big, red apple

1,2

Language: singular and plural nouns, adjective order.
The children learn a 5-line vocabulary chant.

1 Follow the procedure in activity 6.2 for building up this chant
using pictures on the board. Alternatively, ask the children to
listen first and to write down all the numbers they hear. They
then have to add up all the apples and all the pears.

o -
One apple.
[ 2N )
Two apples.
. e o 0
One big red apple.
e o o @
Two big red apples.

o L] [ ) L]

One httle pear.

2 Check the answer to the counting activity (6 apples and 1
pear). If necessary, say the chant again more slowly, but
rhythmically, to allow children to check until everyone agrees.
Write the numbers on the board to use as prompts later: 1, 2,
1,2, 1.

3 Then write these four words spaced out on the board:
apple big one red

Ask Is thar right? Ask the class to help you put the phrase in the
correct order as in the chant, choosing volunteers to write a
word each. If necessary, explain the order (number + size +
color) and practice with other phrases if the class is ready for
this.

4 Write rwo big red apple (without the -5) and ask Is thar right? Ask
a volunteer to correct the phrase with the plural ending -s.

5 Demonstrate the chant again, pointing to the list of numbers
that you made in step 2 to remind the children of the order.
Encourage them to join in.

6 Now create your own chant, making sure that you only use
countable nouns. Notice too the 1-syllable adjecrives and the
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use of both 2-syllable and 1-syllable nouns. If the class is not
yet ready to focus on adjective order, simply replace the size
and color words. With higher level classes, you could use other
combinations for example:

two nice green apples (opinion + color)
two nice big apples (opinion + size)
Apples, bananas, pears

2

Language: present simple 3rd person singular and plural,
including questions and short answers.

Other: question intonation, strong and weak form of does in
questions and short answers.

The children learn a grammarchant.

CD track 25.

1 Write the following on the board for the children to copy:
they apples

she pears
he bananas
I

2 Ask the children to listen and draw a line to match each person
with the fruit that they like as you play track 25.

He likes apples.

She likes ban’anas.

Th;y like pe.ars.

Thgy like pe.ars‘

H; likes ;pples.

Sh; likes ban;nas.

The.y like pe.ars.

Th;y like pe.ars.

Does h; like ;pples?
Yt:.s, he do.es.

Does sh; like ban;nas?

.- .
Yes, she does.
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L ] [ ]

Do they like pears?

Ye.s, they d(.).

L] o

They love pears.
L] L]
I do too.

3 Check answers by starting a new list, this time in the order of

the chant:
He ...
and ask the class to make the whole sentence, making sure that
they pronounce the third person singular ending correctly. For
the first eight lines, continue writing just the subject pronoun

for the class to give the whole sentence, using They twice each
time as in the model chant.

4 When you reach the questions, write a question mark and the
subject pronoun and a check mark on the right-hand side:

? he v
Encourage the class 10 give you the full question and answer.

5 Help them complete the last line I do too, writing this on the
board.

6 Practice saying the chant slowly but rhythmically using the
prompts on the board. Even at this slow speed, make sure that
the children use natural question intonation and the weak form
of Does in the question.

7 Practice saying the chant with track 25,

8 Now create your own chant. You can use any verb that works
well with food, for example: like, love, hate, eat, buy. Notice the
syllable pattern of the food items (2, 3, 1) which gives a good
flow to the rhythm.

I eat an apple every day

2,3

Language: present simple, agreeing with So do I'/ So does she, etc.
Other: sentence stress.

The children learn a grammarchant.

1 Pre-teach or review So do I / So does he, etc. Then explain to the
class that every time they hear one of these expressions in the
chant, they must repeat it, in rhythm. Demonstrate the chant,
encouraging the children to join you for the repeated line each
time.
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~1
v

L] L ] . L]
I eat an apple every day.
‘ Sc.) does he.:.
® .
So does he.
e L ] L L]
He eats an apple every day.
Sc.J does sh;.
L] L ]
So does she.
° o L ] L]
She eats an apple every day.
Sc; do th;y.
L] L ]
So do they.
® L L] L ]
They eat apples every day.
[Clap] Me too.

L] L
How about you?

| 38]

Ask simple comprehension questions to recall the full sentences
from the chant:

What do I do? How often?
Whar does he | she do? How often?
What do they do? How often?

Make sure that the children use the plural apples where
necessary.

3 Explain to that class that you are going to say the chant again,
but this time they will say all the lines with So. Practice the
chant twice in this way, to give the children plenty of chance to
learn the whole chant.

4 Swap roles, with the class saying the full sentences and you
giving the response with So. They may need your help with the
last two lines where the pattern changes.

5 Now create your own chant, substituting other verbs to do with
food (buy, pick, cook) and other countable nouns. You could
also vary the time expression:

1 pick strawberries every spring.

With higher level classes, you could replace an apple [ apples
with a 2-syllable uncountable food item (ice cream, pasta, salad.
etc.). You could also practice the past tense:

I ate pasta yesterday. So did he. etc.

VARIATION 1 Divide the class into two groups to say the chant as a call and
response. Swap roles and repeat, so that everyone has a chance to
practice all the language.
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6.6

LEVEL

AlIMS
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Rewrite the chant using the children’s suggestions of daily
activiries, making sure that they follow the stress pattern of the
model chant:

"I go to school every day. etc.
You could also use names instead of the subject pronouns.

The hungry monkey song

2

Language: Whar do (Tions) ear? They ear (mear).

The children learn a grammarsong.

CD tracks 26-27.

1 Ask the children to listen and count all the animals they hear in
the song as you play track 26.
\Vh;t do lions ear?

Th;y eat m?:at.

What do t;gers ear?

Th;y eat me‘at.

What do sharks eat?

Thgy eat ﬁ.sh.

But hL.mgry rn:mkeys eat ban;nas. °
Ht.mgry mSnkeys, hl.mgry m:)nkeys,
Hl.mgry msnkeys ee.it bane.mas.
H\'mgry m;nkeys, ht.mgry rm.)nkeys,

L . * L L)
Hungry little monkeys eat bananas.

Children’s Jazz Chanrs Old and New, QUP
Check answers, asking volunteers to pretend to be each animal.
3 Go through the first half of the song asking the questions and

eliciting full answers. Write the animals and the food on the
board:

lions mear

tigers meat
sharks  fish

1)
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4

Then ask Are the monkeys in the song thirsty? (No, they’re
hungry.) Check comprehension of fungry, and if necessary,
contrast the two words hungry /hangri/ and angry /engril.

Ask the children to listen again and to raise their hand every
time they hear the word hungry. Play track 26.

Add to your lists on the board as follows:

hungry monkeys bananas

hungry monkeys (2)

hungry monkeys bananas

hungry monkeys (2)

Then see if anyone can remember what is different about the
last line of the song and write it at the bottom:

Hungry little monkeys ear bananas.

Practice singing the song with track 26.

Now create your own song, substituting different animals and
food. Notice the pattern:

lions [ tigers 2 syllables
meat [ fish 1 syllable
monkeys 2 syllables
bananas 3 syllables

The children may enjoy choosing their favorite 3-syllable food
item (with the stress on the second syllable) to use in the
second section, for example:

Hungry (litrle) children eat spaghetti.

Use track 27 (the karaoke version) to sing your new version of
the song.

Hungry boy

1,

2

Language: food items, numbers 1-6, What does he want?

The children do a listening and drawing activity and then learn 2
vocabulary chant.

CD track 28, Worksheet 6.7 (s2e back of book).
To make the zig-zag books (optional): A4 sheets of paper (1 per 2
children), crayons, scissors, and glue.

Photocopy Worksheet 6.7 for each child.
To malke the zig-zag books, cut the A4 paper in half (lengthwise)
to make two long strips.
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Ar.@

©

IN CLASS 1 Give out Worksheet 6.7, Check the food vocabulary and show
the children the box in the top left-hand corner of each space.
Tell them that they are going to listen to a chant and that they
have to write how many of each item the boy wants as you play
track 28.

What does he want?

What does he wanr?

L;sten c;refully.

He wants Bne ggg,

Tw:) ban;nas,

Thre.e hc.>t dogs,

Faur h;mburgers,

F;ve co.okies,

S}x s;ndwiches.

[Cla.p] He's a hflngry bsy.

He’s a ht.mgry b;y. [Cla.p Cla.p]
Hesa ve.:ry hfmgry bgy. *
He’s a hungry boy. [Clap Clap]

L ] [ ] L]
He’s a very hungry boy.
Let’s Chant! Ler’s Sing!, OUP

™~

Children compare worksheets with a partner to make sure that
everyone has the correct numbers.
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3 Check comprehension by asking How many eggs does the hungry
boy wanr? (One). Hold up a worksheet, point to the egg, and
say How many? (One). Smile and say Thar’s OK. Then ask
about the banana, and when the children understand that there
is only one and the hungry boy wants two, explain that they are
going to draw the missing food items. Remind them that the
number in the corner shows them how many the hungry boy
wants and that there is already one in the box. (Depending on
the age of your class, you may need to go through each irem,
making sure that the children know how many more to draw.)

4 Monitor the children’s work, making sure that they draw the
correct number of items in pencil first. If the children have
crayons and there is time, they can color the pictures.

5 Practice saying the chant as a class. At first, the children can
just say the food items using their worksheets as prompts.
Gradually encourage them to join in with all the words.

6 When they are familiar with the whole chant, say it with track
28.

7 Now create your own chant, substituting different food items.
You could also change it to a hungry girl. Each line with a food
irem has two main stresses, but notice that you can fir 1-, 2-, or
even 3-syllable words into the pattern.

The children can make a zig-zag book to tell the story of the
chant. Give out a strip of paper (see ‘Preparation’) to each child
and demonstrate folding it half and then half again, into four
sections. Then show them how to bend the folds to make a zig-
zag shape.

Then ask the children to cut out the eight frames from the
worksheet. Hold up your folded zig-zag book and ask them to
suggest which piece they should stick on the front (the title: ‘A
very hungry boy’). Open your book and point 1o the first ‘page’.
Elicit that the children should stick the egg picture here. Go
through the other three spaces in the same way and then turn
your book over to show where the cookies and sandwiches will go.
The last space is for the last two lines of the chant.
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If you want the children to make a book of your own version, you
could prepare a similar template to Worksheet 6.7. (The children
could also draw straight on to the paper, but the picture on the
back may show through to the front, so it is better to stick
pictures on to a blank zig-zag book.)

I'd like a sandwich
3

Language: I'4 hke.
Other: sentence stress.

The children learn a vocabulary chant.
CD track 29.

1 Write these questions on the board:
Whar meal are the people talking about?
How many people are ralking?

What do they decide to have?

Ask the children to listen and answer the questions as you play
track 29,
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What are you going to h;we for lanch?
.T'd like a sandwich.
I'd like a sandwich.
[ ) [ ] [ ]
I’d like a tuna salad sandwich.

* L ] [ ]
I'd like a tuna salad sandwich.

* ® L]
On whole wheat toast.
thlt about yc.)u?
I'd l;ke one to.o.
[ ] * L ] L)
I’d like a tuna salad sandwich on whole wheat toast.
And a lglrge b(;wl of ch?cken so'up.
Ch:cken so.up? Th':it sounds go.od.
I’Il have that too.

oKt
Adapted from Small Talk, OUP

2 Check answers, eliciting as much detail as possible. (Children
may not know the phrase whole wheat roast, but some of them
may have heard the word roast.) Write on the board:

I'd ke a tuna salad sandwich on whole wheat roast
And a large bowl of chicken soup

3 Practice each of rhese long phrases from the end of the line.
(This technique is called back-chaining and helps to practice
sentence stress and rhythm.) Start like this and gradually work
your way back through the phrase:

toast

wheat toast

whole whear toast

on whole wheat toast, etc.

4 Now tell the class that they are going to hear the chant again.
Explain that when you point at them, they should repeat the
line that they have just heard. When you point at the phrases
on the board, they should join in.

5 Play track 29. Follow the words above and encourage the
children to repeat I'd like a sandzwich | a tuna salad sandevich and
point to the board for the two long phrases.

6 The children now know most of the chant. Ask them what
other lines they can remember, helping as necessary, and
practice saying the whole chant slowly, but rhythmically. When
you are ready, practice with track 29.
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7 Now create your own chant, substituting other food items.
Depending on the level of your class you could just change the
sandwich filling and the type of soup. The sandwich filling
needs two main stresses and ideally four syllables, for example:
a pepperoni sandwich
a cheese and onton sandwich

If the children choose a sandwich filling beginning with a vowel
sound, notice that you will need to change the article berween
lines 3 and 4:

I1'd like a sandwich ...
Id like an egg and onion sandwich.

The soup ideally needs two syllables with the stress on the first
syllable:

mushroom soup
carrat soup

You could also vary the adjective, choosing a small / huge bowl
of soup.

Divide the class into two groups to take the different roles in the
chant. Swap roles and repeat so that everyone practices all the

language.

If the children produce many different ideas thar fit the rhythm,
put the heading (Class 4) Sandwich and Soup Menu at the top of
the board. Under this, divide the board into two halves and invite
children to list their sandwich ideas on the left and soup ideas on
the right. You can then ask more confident volunteers to choose
from the menu and perform a version of the chant for the class.
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Animals

The model chants in this chapter use both pets and wild or zoo
animals. Most of the words will probably be familiar to the
children, but remember that, in addition to vocabulary and
grammar practice, songs and chants are also excellent
pronunciation practice. Many wild or zoo animal words are
similar in different languages, but using the words in a chant can
help to reinforce the correct sounds in English.

Make a list of animal names and group them according to the
syllable count. For example:

1 syllable: cat, dog, mouse, horse, bear, cow, rat, frog

2 syllables: rabbit / buny, kitten, puppy, tiger, lion, monkey

3 syllables: crocodile, polar bear, buffalo, elephant

Ask the class if they have any pets and malke sure that you have
these animals on your list.

Make a list of rhyming words including names. For example:

cat: hat, fat, Pat

dog: log, jog

bear: hair, chair, Where?, there, share | Cher
cow: now, Woze!, Hozw?

kitten: mitten

bunny: frnny, honey, money

crocodile:  stay for a while

polar bear: over there, I don’t care

buffalo: Please don’t go, I don’t know

Make a list of words relating to the size and appearance of
animals and group them according to the syllable count. For
example:

1 syllable: big, small, large, fat, thin, huge

2 syllables: riny, litile, great big, prewry, friendly, lazy

3 syllables: enormous, beauriful, dangerous

Now you are ready to creare your chants.
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Zebra, elephant, cow

1

Language: animals.

The children learn a vocabulary chant and then sing it as a song.

CD tracks 30-31, flashcards or pictures of the animals that you
want to practice (see the back of the book).

1 Write three headings on the board: Z, B, and C. Ask the
children to think of an animal beginning with Z. (They will
probably know zebra.) Now ask them to think of all the animals
that they know beginning with B and C and make class lists on
the board. Make sure that the lists include elephant and cow, but
make other suggestions so that the children do not know what
words are going to be in the chant.

[ )

Ask the class to listen and clap when you say cow. Demonstrare
the chant, slowly but rhythmically, encouraging the children to
clap in the correct place.

L) o L ] o
Zebra, elephant, cow. [Clap]
Z;bra, el.ephant, .cow. [C.lap]
Z;bra, el:ephant,

Zgbra, eltephant,

L] [ ) o

Zebra, elephant, cow. [Clap]

3 Ask the class which other animals were in the chant. Practice
saying the chant as a class,
4 You can also sing this as a song, using track 31.

5 Now create your own chant or song. Notice the syllable
pattern, 2, 3, 1.

We're cats, we're not bears

2,3

Language: We're / WWe’re not*

(*The model chant on the CD uses We’re not. If you prefer to
model W2 aren’t, you may want to demonstrate the chant
yourself.)

Other: affective intonation, corrective stress.

The children learn a fun argument chant.
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CD track 32.

1

| %)

Ask the class to listen and say which groups of animals are
‘arguing’, and who speaks last, as you play track 32.

We're cats. [Clap le?p]

We're not bears.
We're bears. [Clap Clap]
We’re not cats.

We're cats. [Clap Clap]

We're not bears.

We're cars. [Clap Clap]

Meow!

Check answers and then ask the children to listen and join in
with the clapping as you play track 32 again.

Play it again, this time encouraging them to say all the words
too.

Now create your own chant, substituting any 1-syllable animal
words in the plural. (Remember that some words add a syllable
in the plural, for example Aorses.) It works best if the first
animal has a noise such as Woof / Moo / Quack that the children
can say for the last line.

Divide the class into two groups to perform the chant. Swap roles
and repeat so that everyone practices both words and has a
chance to do the noise at the end.

Lions, buffaloes, cats

2

Language: I like, He | She likes.

The children learn a grammarchant and do a gapfill activity to
consolidate the present simple 1st and 3rd persons singular.

CD rtrack 33, Worksheet 7.3 (see back of book).

Photocopy Worksheet 7.3 for each child.

1

Give out Worksheet 7.3. Say Look at activity 1. Pencils dozon.
Listen and follote. Don’t write. Play track 33.
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VARIATION

ANIMALS

(With a higher level class, you may want the children to do the
gapfill as they listen the first time.)

L ] -* L ] [ ]
Lions, buffaloes, cats. {Clap]
L;ons, t.)uffaloes, ca.ts. [Clajo]
Hf.: likes l?ons.

Sht.: likes Buffaloes.
[ ] 9

I like cats.

[ *

I like cats.

2 When the children have heard the chant, ask them to complete
the words in activity 1. Tell them that all the words are on the
sheet, so they can copy the spelling if necessary. Allow time for
everyone to finish.

3 Ask the children to check their answers as you play track 33
again. They can then compare with a partner before you check
answers as a class. Write the correct words on the board,
making sure that everyone understands the use of like / likes.

4 Practice saying the chant as a class. The children can read the
complete chant from their worksheets.

5 Now create your own version of the chant. Norice the syllable
pattern of the animals:

2 syllable, 3 syllables, 1 syllable

Remember too that some nouns have an extra syllable in the
plural, for example, Aorses.

6 The children complete activity 2 on the worksheet with the
words from your new version. You may want to write the three
animal words on the board for them to copy. Remind them
that they can copy all the other words from activity 1. They
then decorate the new version of the chant with animal
pictures.

You can replace the subject pronouns with the names of children
in your class, allowing them to talk about the animals they like.
This works best with 1-syllable names, but you can say 2-syllable
names quickly. (See activity 1.4 for how to fit longer names with
the main stresses in a line.)
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Do you like polar bears?

1,2

Language: Do you like ...?,Yes, I do. / I do too.
The children learn a grammarchant.

1 Ask different children in the class Do you like polar bears / lions /
cats? If the answer is No, elicit the full answer No, I don’t, and
ask about another animal. If the answer is ¥s, elicit the full
answer Ygs, I do. Continue until you find a different child saying
yes for each animal.

Invite these children out to the front, with their chairs if
possible. Explain that when they hear the question about their
‘animal’ they should stand up and then sit down. Stand behind
each child and encourage them to stand up at the right time.
(If you have flashcards of the animals, they can hold these up
at the same time.)

N

Do yc;u like palar bears?
Yes, I do.
e e
Do you like lions?
[ ] L]
Yes, I do.
o L ]
Do you like cats?
o L ]
Yes, I do.
L] L]
I love cats.
* L
I do too.

3 Practice the end of the chant separately. Can anyone remember
what the third person replies? And what’s the last line of the
chant? Model the last two lines with lots of expression and ask
the class to repeat. Then practice the last four lines of the chant
with the third child at the front:

You: Do you like cats?
Child 3: Yes, [ do. [ love cats.
You: I do too.

4 Explain that you are all going to say the chant together. The
rest of the class ask the questions, and the children at the front
will answer them. (You can stand behind them and help if
necessary.) You could also use a pencil case or ruler as a
‘microphone’ to remind the children art the front when it is
their turn. Encourage the whole class to say the last line.
Practice the chant in rhythm.
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5 Now create your own chant, substituting other animal words.
You can use any animals, but if the stress is on the second
syllable, model the new rhythm and make sure that the
children stress it correctly:

DO you like giRAFFES?

6 Once children know the pattern, you could also practice the
third person singular forms:
Does he / she like ...?

Yes, he / she does.
He / She loves cats.

The last line can stay the same, or you can use the opposite
subject pronoun to the one used in the questons.

7.5 How many crocodiles?

LEVEL 2,3

AIMS Language: There’s a, prepositions.
Other: sentence stress.

DESCRIPTION The children learn a grammarchant.

IN CLASS 1 Tell the children that they are going to hear a chant about
animals in a house and garden. Ask them to listen and find out
what the animals are, how many there are in the house, and
how many in the garden. Demonstrate the chant,

e °
There’s a crocodile in the bathroom.

L] ®
There’s a crocodile in my bed.

There’s a crocodile in the kitchen
St;nding on his he.ad.

There’s a cracodile in the l;vin,g room
W;.tching ourT\.K

There are twa crocodiles in the g;rden

A 0 . . .
Looking in the window at me!
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18]

Check answers as a class, Write the first line of the chant on
the board. Draw a stress mark above the syllables croc- and
bath- (see above). Say the line, clapping for each stress and
encourage the children to repeat.

3 Can anyone remember where the crocodiles were? Make notes
on the board in the correct order:

in the bathroom
in nry bed
i the kirchen
in the living room
in the garden
4 Ask Whar was the crocodile in the kitchen doing? Note the answer
on the board next to kitchen (standing on his head). Ask about
the crocodiles in the living room and garden in the same way.

5 Remind the children about the sentence stress and say the
chant slowly, but rhythmically, using the prompts on the board.
Then pracrice it at a more natural speed.

6 Now create your own chant. You can substitute a 2-syllable
word for any of the 3-syllable words (crocodile / living room) and
the rhythm will still work. You might want to keep the rhyme
bed | head. Alternatively, you could change to a school setting
using some of these ideas:
in the classroom | in the playground / on the blackboard
on my chair | in my hair
Under a big tree. / ... in my school with me?

The children can work in groups of five to draw the crocodile(s)

in each place, either as in the mode! chant or as in your new
version.

Little baby monkeys

2

Language: I/ me, they [ them, and / but.

The children learn a grammarsong.

CD track 34.

1 Tell the class that they are going to hear a short song about

monkeys and crocodiles. Say One thing is different abour monkevs
and crocodiles in the song. Listen carefully. Whar’s different?
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L;ttle baby mc.mkeys.

(.)ne, tWo, thre.e.

e . - -

I like them and they like me.
L;ttle baby cr;ccdiles.

C.)ne, two, thre.e.

° [ ] L] L ]
I like them but they don’t like me.

Elicit the answers from the class and write the two grammar
sentences from the song in the middle of the board, leaving
space between them. (If the children use and in the sentence
about the crocodiles and no one suggests a correction, draw a
line instead of the word, like this:

I like them ____ they don’t like me.
Point to like and don’t like and try to elicit but.)
Then ask the class to repeat each sentence.

Ask the class to help you complete the rest of the song on the
board. Practice singing it with track 34.

Now create your own song, substituting a 2-syllable plural
animal and a 3-syllable plural animal. You could also change
one or both of the phrases Lirtle baby, for example:

Tiny lirtle puppies

Grear big scary rhinos

Sing your version with the class.

I have a kitten

1,2

Language: I have / I've got.

The children learn a grammarchant.

1 Werite the chant in step 2 on the board with two of the animals

in the wrong places, for example:

I have a cow.

He has a kitten.

She has an elephant.

Wozw!

(You can use the have got / *ve got | has got / ’s got forms if you
prefer——the stress pattern is still the same even though there is
an extra syllable.)
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9

Ask the class 1o listen carefully and find two mistakes in the
words on the board. Demonstrate the chant, using the
grammatical form that you usually teach.

L] L
I have a kitten.
L] o
He has a cow.
She has an c:.lephant.
\'\Vawl

Invite volunteers to correct the words on the board. Make sure
that they correct the article where appropriate.

Pracrice saying the chant.

Now create your own chant. Notice the pattern of the animal
words:

2 syllables, 3 syllables, 1 syllable

and make sure that the children use the correct article.

This chant is a useful way of introducing more unusual
vocabulary if you can show a picture of the animal. Because the
chant uses have / have got, the children will make a mental
association with keeping the animal as a pet and this will make
the chant and the new vocabulary more memorable. You may
want to keep the rhyme cow / Wozv! but you could also use other
rhymes and expressions such as bee / Gee!, horse | Of course!
(The expression can have two syllables as long as there is only
one main Stress.)

Where’s the fly?

2

Language: Where’s the ...? Inthe ... .

The children learn a rhyming grammarchant.

1

Write the animals from the chant in the correct order in one
list and the places where they are hiding in a jumbled order, for
example:

fiy house
bee sky
nouse cake
snake tree

Explain that the children have to listen and match the animals
with where they are hiding. Demonstrate the chant. (If your

children work with a lot of chants, they may notice the rhymes
and call out the answers before they hear the chant. If they arc
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VARIATION 1

VARIATION 2

ANIMALS

right, ask them to explain how they guessed, and move straight
to step 4. It is not necessary for them to listen and check if you
and the class know that they are right—children find this very
frustrating.)

- L )
Where’s the fly?
L] L]
In the sky.
W’h;re’s the be.e?
[ ) L ]
In the tree.
\Vhére’s the mo‘use?
fn the hO:.ISC.
\'\’/h;re’s the sn;ke?
fn the c;ke.
[ &
Oh NO!

3 Check the answers by pointing to each animal and asking the
question from the chant for the class to respond In the (sky).
When you reach the end, model the phrase Ok NO! with lots
of expression and ask the class to repeat.

4 Practice saying the chant together as a class.

5 Now create your own chant, substituting other animal names
and using rhyming words as *hiding places’ if possible. It is
more important that the children are allowed to exercise their
imagination, but you might want to keep at least one rhyme
just at the end to round off the chant. You could also practice
these prepositions: on, under, behind.

If you use all four prepositions (in, on, utider, behind) in your new
version, the children can work in groups 10 make a prepositions
poster, drawing and labeling the four scenes from the chant.

Divide the class into two groups to perform the chant. One group
asks the questions for the other group to answer. Swap roles and
repeat so that everyone practices all the language.

For extra listening practice, ask the questions (from the model
chant or your version) in a jumbled order. The class listen and
respond with the correct rhyming line.




PREPARATION

Clothes

Clothes are an immediate resource available to us in the
classroom and, as well as talking about their everyday clothes,
young children love dressing up. If you can bring extra outdoor
clothes (for example, coats, hats, mittens and boots) or other
clothes big enough to fit over what the children are wearing, this
is always popular.

The first adjectives that children learn to combine with clothes
are usually colors, and then size or style when they start to rake
more notice of fashion when they are a little older. The chants in
this chapter deal with these aspects and you can vary the
adjectives according to the age and interests of the class.

Make a list of clothes and group them according to the syllable

count. For example:

1 syllable: hat, glove, sock, shoe, shirt, skirt, blouse, boot, jeans

2 syllables: r-shirt, sweater, bathrobe, slipper, sneaker, raincoat,
Jjacket, sandal, swear shirt

3 syllables: pajamas, turtle neck, bathing suir

Make a list of thyming words including names where possible.

For example:

hat: cat, fat, rat, mat, Par

glove: love, dove, above

sock: rock, lock, clock, shock

shoe: blue, new, you, too / twa, do, Sue
shirt: hurt, skire, Bert, dirt

blouse: mouse, house

jeans: teens, greens, seenis

pants: ants, chance, dance, Lance
T-shirt: free shirt, blue skirt, Call Bert
swegater: better, letter

sweat shirt:  ger fuot
bathrobe: big load
nightgown: erite down, right down

slipper: zipper

sneaker: speaker

raincoat: old goar

jacker: racker, crack ir, stack it

turtle neck: it’s a wreck, bad check
bathing suit: that’s cute, big boor
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8.1

LEVEL

AIMS

DESCRIPTION

MATERIALS

IN CLASS

CLOTHES

Make a list of words thart describe clothing including size,
appearance, and expense, and group them according to the
syllable count. For example:

1 syllable: big, small, large, cheap, sharp, nice, tight, loose
2 syllables: wuny, teeny, little, prerty, gorgeous, lovely, baggy
3 syllables: extra large, medium, expensive, beautiful

Now you are ready to create your chants.

Put on your T-shirt

1

Language: Puz on / Take off.

The children learn a vocabulary chant with acrions.

Flashcards or magazine pictures of the vocabulary thar you want
to practice (see the back of the book).

For the party game: dressing-up clothes, small candies, and plastic

forks / spoons (optional).

1 It is best to use flashcards or cut-out pictures for this activity so
that you can easily change the order, but if you don’t have these
resources, you can draw pictures on the board and number
them instead.

Stick flashcards / pictures of a hat, a T-shirt, and a sweater on
the board. Explain that the children are going to hear a chant
about getting dressed. Ask them to listen and say which is
correct: the order of the clothes in the chant or the order on the
board? Demonstrate the first verse of the chant.

[ ] [ ]

Put on your T-shirt.
L] L]

Put on your sweater.
e L]

Put on your hat.

[Clap Clap Clap]

| %]

When the children identify that the order on the board is
wrong, ask volunteers to move the pictures into the correct
order. Ask the class to explain why you put these clothes on in
this order.

3 Tell the class that the next verse uses the words Take off. Can
the children suggest the correct order? Elicit the second verse
and ask volunteers to move the pictures again:
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VARIATION 1

VARIATION 2

CLOTHES 03

TZIke off your hz.lt.
Take off your swgater.
T;ke off your 'f‘—shirt.
[Clap Clap Clap]

4 Practice saying both verses of the chant with the class.

5 Now create your own chant, substituting any 1-, 2-, or 3-
syllable clothes items where the stress is on the first syllable.
The model chant works on the logical order for getting dressed
and undressed, but as long as the order you use is possible, vou
can agree with the class that the order of some items is not
important.

In this party game, one child at a time dresses up in outdoor
clothes and then tries to eat candies or some other small food
item with a plastic fork / spoon. (See alternative version below if
this is not appropriate for your teaching situation.)

Sit the children in a circle with some heavy outdoor clothes in the
middle of the circle (for example, a coat, a long scarf, a hat, and.
particularly important, some thick gloves or mittens). Place some
small soft candies or other food on a plate and provide enough
plastic forks or spoons for each child to use a different one. The
children throw a dice and pass it to the next child. If they throw a
six, they have to go to the middle, put on all the clothes and then
they can eat the candies but only using the fork / spoon, not their
hands. As soon as another child throws a six, they go to the
middle, the first child has to take off the dressing-up clothes as
quickly as possible for the other child to put them on. The game
continues until all the candy has gone. You can play music to
make it more of a party atmosphere, but it is not important.
Alternative version: If you are not allowed to bring food into
class or if some children would not be able to eat it for any
reason, you can play the game explaining that the first child whao
manages to put on all the clothes without being ‘interrupted’ is
the winner. The more dressing-up clothes you have, the more
exciting this version will be.

Invite three children to the front and give them the flashcards /
pictures. While the rest of the class say the chant, the three at the
front have to stand in the correct order for each verse, moving as
necessary.

If you have dressing-up clothes, the class can write an impossible
version and watch while one of the children tries to put on, for
example, a T-shirt over a bathrobe, etc.
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LEVEL

8.2

AIMS

DESCRIPTION

IN CLASS

CLOTHES

Big raincoat

2,3

Language: size adjectives and clothes.
The children learn a vocabulary chant.

1 Pre-teach / review the size expressions big, extra large, and tiny
litrle. Explain that the children are going to hear a chant about a
raincoat, a T-shirt, and a hat. Ask them to listen and say what
size each item is. Demonstrate the chant.

s .
Big raincoat.
L]
}.Extra large T-shirt.
.
Tfny little hat.
T:ny little h;t.
s o
Big raincoat.
I:thra large 'f‘-shirt.

L J L]
Tiny little hat.

Ce

L4 [ ]
Tiny lictle hat,

e o

Big raincoat.

L] [ ]

Extra large T-shirt. ©0
* o

Big raincoat.

L J L] .

Extra large T-shirt.
s .

Big raincoat.

L] [ ] .

Extra large T-shirt.
L d L ]

Tiny little hat.

R d [ ]
Tiny little hat.

[

To check answers, ask volunteers to come and draw the three
items on the board. This should be fun, and the rest of the
class can judge whether they are big or small enough! Ask the
volunteers to stay near their pictures.
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IN CLASS
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Explain that you will say the chant again but without the
clothes items. When you say the correct size word for the
picture that each child drew, they should point to their picture
for the class to say the word. Demonstrate by saying Big ... and
encouraging the child who drew the raincoat to point to the
picture. The class respond raincoat.

Continue saying the chant in this way slowly, but as
rhythmically as possible, with the class joining in for the clothes
words.

Ask the volunteers to sit down again. Tell the class that you are
going the chant again more quickly, but this time they have to
remember the correct clothes words without anyone pointing
to the pictures. Say the chant more quickly and keep in
thythm.

Now invite the class to join in with the whole chant.

Now create your own chant, substituting different clothes and /
or size expressions. Notice the syllable pattern of the size
expressions (1, 3, 4) and the clothes (2, 2, 1). The combination
of the 4-syllable size expression and 1-syllable clothes item is
what gives the very distinctive rhythm of the last line and the
strong ending. Notice also that this chant does not thyme—the
repetition of the lines gives an impression of rhyme, which is a
common feature in songs and chants. This gives you the
freedom to review or present any words.

Divide the class into three groups to perform the chant. Swap
roles so that everyone practices all the language.

Sneakers, sandals, boots

2

Language: present simple Yes / No questions and short answers.
Other: strong and weak form auxiliaries.

The children learn a grammarchant.

CD track 35.

1

Make a class list on the board of things that we wear on our
feet. Try to include as many words as possible, including the
ones from the chant.
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CLOTHES

Then ask the class to listen and say which items they hear as
you play track 35.

[ ] L] * L[]
Sneakers, sandals, boots. [silernt bear]

) [ ] [ )
Sneakers, sandals, boots.
* [ )
Sneakers, sandals,
. [ ]
Sneakers, sandals,

* [ ] *
Sneakers, sandals, boots.
[ ] [ )

Does he wear sneakers?

- *
Yes, he does.
[ ) [
Does she wear sandals?
L] L ]
Yes, she does.
[ L ]
Do they wear boots?
* L)
Yes, they do.
® *
They wear boots.
L ] -
I do too.
[ ) [ )
He wears sneakers.
[ ) [ ]
She wears sandals.
[ ) [ ]
They wear boots.
L] [ )
I do too.

Ask volunteers to come and check off the items on the board.
Teach the first half of the chant by asking the children to repeat
each line after you. You say line 1 and they repeat for line 2,
and the same for lines 3 and 4. Ask them to say all four lines
with you and see if anyone can ‘hear’ what line 5 should be.
(Children with a good sense of rhythm may be able to do this.)

To work on the questions, first draw a stick man, a stick
woman, one of each (to mean they), and then write the word [
on the board. Remind the children that there were questions
and answers in the chant. Can anyone remember whether the
answers were Yes or No? (They are all ¥es.)

Point to the stick man. Say Ask abour sneakers. Help the class to
make the question Does fe wear sieakers? Nod your head and
elicit the answer Yes, he does. Repeat for she and they.

When the class answer Yes, they do, point to the two stick

peaple again and say They wear boots. [ do teo. and encourage
the class to repeat.
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CLOTHES 555}

7 Point to the stick man and begin the sentence He zwears ... and
elicit sneakers. Repeat for sandals and boots, finishing by
pointing to the word [ and saying [ do o0.

8 Play track 35, encouraging the class to join in as much as
possible and pointing to the prompts on the board as
necessary. ‘

9 Now create your own chant, substituting your own clothes
items. Notice the syllable pattern of the clothes (2, 2, 1) and
the order of the questions, answers, and statements. You could
also vary the verb (for example, like, buy).

Hat, mitten, raincoat, shirt
1,2

Language: clothes items.

The children learn a 4-word rhyming chant.

1 Ask the class to give you examples of words in English that
rhyme. They can be any words and not necessarily from the
same topic. Give some examples yourself, but it is best not 1o
use the ones from the chanr at this stage.

2 Ask thern to listen and to find the two pairs of words that
rhyme. Demonstrate the chant.

e o . *
Hat, mitten, raincoat, shirt.

. ° ° [)
Har, mitten, sweater, skirt.
. ° . .
Hat, mitten, sock, slipper.
L] . L] 9
Hat, mirten, shoe, zipper.
3 Check answers as a class and write the four words in a list on
the right-hand side of the board:
shirt
skire
slipper
sipper
4 Ask if anyone can remember which two clothes items they

heard the most. Write these at the start of each line on the
board and leave a line for the missing word, for example:

Hat, nureen, , shirt

5 See if anyone can complete the missing words, demonstranng
the chant again if necessary.
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6 Practice saying the whole chant together as a class.

7 Now create your own chant, substituting other clothes itemns.
Notice the syllable pattern of the clothes (1, 2, 2, 1) and the
rhyme scheme shirc / skire and slipper / zipper, AABB.You could
also try one of these other rhyme schemes: ABAB, ABBA.

8.5 Where’s my hat?

LEVEL 2

AIMS Language: Where’s my ...2 [Where are my .2, I’s on [ in ... .

DESCRIPTION The children do a listen and draw activity and learn a rhyming
grammarchant. They then sing it as a song.

MATERIALS CD rracks 36-37, Worksheet 8.5 (see back of book).

PREPARATION Photocopy Worksheet 8.5 for each child.

IN CLASS 1 Give out Worksheet 8.5. Talk about the big picture and then

focus on the small simmple pictures at the bottom of the page
and explain that they are going to listen and find out where
these clothes are. Ask them to listen first with their pencils
down. Play track 36.

Wht:.re’s my har?

It’s on the do'or.
Wh;re are my sSCks?

They’re Sn the ﬁo.or.
Wh;.re are my gl(;ves?

They’re Ta the dr;wer.
Wh;re are my sho'es?

They’re Bn the ﬁ(;or.
\‘Vhe.:re’s my swe.ater?

It's in the dr;wer.
\‘Vh;re are my s;ndals?

They’re c.)n the ﬁc:or.
th.:re’s my '}lshirt?

Ir's in the dr;wer.
\‘thre are my paiz.lmas?

They’re c.)n the ﬁc:or.
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8.6
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CLOTHES ' tot

[8%)

Ask the children if they know where some or all of the clothes
belong, but don’t check individual answers ar this stage.
Explain that you will play the chant again and that those who
are ready can now listen and draw the clothes in the correct
place. Those who prefer can just listen and write the word in
the correct place until they are sure. Play track 36 again.

3 Allow time now for everyone to finish their drawings, playing
the chant again if necessary.

4 Invite the children to compare answers with a partner.

Point to the first small picture (the hat) and ask Where’s my
hat? Accept the answer on the door but elicit the full sentence
It’s on the door. Repeat with the second picture (the socks), with
the plural form in both the question and the answer, Having
modeled both forms, you can ask different volunteers to make
and answer the rest of the questions, pointing to each small
picture in turn.

w

6 Practice saying the chant together as a class, using the
completed worksheets as prompts.

7 You can also sing this as a song, using track 37.

8 Now create your own chant, substituting other clothes items.
Natice that both 1- and 2-syllable nouns fit the chythm. You
may wish 1o keep the same rhyming pattern for your answers:
door / floor / drawer.

Divide the class into two groups to perform the chant. Swap roles
and repeat so that everyone has the chance to practice all the
language.

If you prefer to use the worksheet with your own version of the

chant, you could cut off the small pictures at the bottom and use
the main picture.

White blouse

2,3

Language: adjective and noun order.

The children learn a repetition vocabulary chant.

1 Ask the children to think of adjectives that describe clothes.
Encourage them to think of colors, sizes, and styles.

2 Ask the class to listen and write down all the adjectives they
hear as you demonstrate the chant.
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LEVEL

8.7

AIMS

DESCRIPTION

IN CLASS

CLOTHES

L ] L] @ o
White blouse, pleated skirt.

L ] L ] . L
White blouse, blue socks.

L ] L ] L] L ]
White blouse, sailor hat.

[ ] - L] [ ]
Wow! [Clap Clap Clap]
White blc.mse, pl;ated skirt.

L ] * L ] L]
White blouse, small shoes.

L ] L] L] [ ]
White blouse, purple shorts.
Wow! [Clap Clap Clap]

Write three headings on the board: Colors, Sizes, and Styles. Ask
volunteers to call out an adjective from the chant and ask the
class where you should put it.

Point to each adjective and ask what the clothes item was.
Repear the whole phrase to confirm the answer and to help the
children remember it, for example Yes, white blouse.

Practice saying the chant as a class. Point to the adjective on
the board and if necessary point to the correct part of your
body to elicit the clothes items.

Now create your own chant, substituting other clothes items
and adjectives. Notice the repeated phrases.

One hat

2

Language: commands.

The children learn a rhyming vocabulary chant.

1

Ask the children to watch while you mime. Ask Whar did I have
to do this morning before I cane 1o school? Mime and use noises
but not words: for example, you can miaow for the cat, nck for
the clock, and make the noise of the zipper.

As they guess each action, help them to say the phrases in
English as in the chant below.

Now ask the class to listen and complete the lines as you
demonstrate the chant. Say each line and pause for the
children to say the last word cat / clock [ letzer / zipper.
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CLOTHES 3

] L
One hat.

L [ ]
Feed the cat.
® L
One sock.

] [ ]
Set the clock.
L3 [ ]

One sweater.

l' [ ]
Write 2 letter.
e ¢
One slipper.

. .
Zip your zipper.

4 Ask them which clothes words they heard in the chant.
Encourage them to say each rhyming pair of lines.

5 Practice saying the whole chant as a class.

6 Now create your own chant using different clothes items and
commands. You can also use other phrases instead of
commands.

Green T-shirt

1

Language: adjective and noun order.
The children learn a vocabulary song.
CD track 38.

1 Ask the children to listen and raise their hand every time they
hear a clothes item as you play track 38.

e e
Green T-shirt.
® . A
Green sweatshirt.
[ ] [ ]
Green sweater.
e =
Green raincoat.
o -
Green bathrobe.
o s
Green nightgown.

® L] [ ]
Pretty purple gloves.
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2 Ask the children which clothes items they heard. If they have
remembered several items, see if they can also remember the
correct order and begin to make a list on the board.

3 When there are no further suggestions, ask them to listen for
the missing clothes as you play track 38 again.

4 Complete the list of clothes in the correct order on the board.
Ask Whar color are they? Elicit green and help the class as
necessary to make the phrase prerry purple gloves. Add this last
line at the end of your prompts on the board, but the children
should all remember the repeated word green.

§ Practice singing the song together, using the prompts on the
board.

6 Now create your own song, substituting other clothes items
and colors. Notice the syllable pattern 1, 2 throughout and
then 2, 2, 1 for the last line.

Divide the class into groups of seven to make a color clothes
poster. Assign a color to each group (or let them choose) and
each child then draws an item from a version of the chant / song.
If there are different types of coloring pencils and pens available,
this can be a good opportunity to point out to young children
that there are many different shades of a color. You may want to
teach the words dark / light [ pale | bright and encourage them to
make the posters more visually interesting by varying the shades
thar they use.

Divide the class into two groups to perform the song as a chant.
One group says the color Green and the other says the clothes.
This will help the children to develop a strong sense of rhythm.
Both groups say the last line rogether. Swap roles and repeat so
that everyone practices all the language.



PREPARATION

Sports

This final topic-based chapter brings together the names of
sports, many of which will be similar to the words in the
children’s first language, and the basic verbs common to many of
these activities.

In any primary class, many of the children love sports. For those
who are not so interested, the chanting and singing should help
hold their attention.

If you have the opportunity to work in an open space with the
children and can bring in a ball, some of the chants can be used
to combine sports and language practice.

Make a list of words connected with sports and games and group

them according to the syllable count. For example:

1 syllable: golf, chess, squash, gym, ski, swin, dive, sail, hike, bike,
Jog, race, run

2 syllables: soccer, baseball, tennis, foorball, swimming, sailing, judo,
seonmmer, satlor, hiker, skier

3 syllables: basketball, volleyball, badminton, ice-skating, gymnastics,
athletics, karate

Make a list of thyming words including names. For example:

chess: mess, guess, Bess

sail: fail, pale, jail, mail, tail | tale, gale | Gail
ski: see, me, Gee, Lee

swim: fum, oim, Fim, Tim

hike: bike, like, Mike

jog: log, dog, frog

race: ace, face, place, case

soccer: locker

baseball: don’r fall, tell Paul, please call
tennis: menace, Dennis

skier: see her

(Rhymes are difficult for skiing and golf but remember that it is
not necessary for everything o rhyme.

Make a list of words used to describe the sports and group them
according to the syllable count. For example

1 syllable: fun, fast, slow, hard, safe, cheap

2 syllables: easy, silly, boring

3 syllables: interesting, wonderful, dangerous, difficult, expensive
Now vou are ready to create vour chants.
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9.1 Football, basketball, golf

LEVEL 1

AIMS Language: sports.

DESCRIPTION The children learn a vocabulary chant.

IN CLASS 1 Ask the children to watch while you mime and to call out the

sports you are playing. Mime the three sports in the first line of
the chant (kicking a ball, bouncing a ball on the ground, and
hitting a golf ball). Continue with the rest of the chant in the
same way.

Football, basketball, golf. /Clap]
Football, basketball, golf. /Clap/
Football, basketball,
Football, basketball,

[ ] L] L ] L]
Football, basketball, golf. [Clap]

Ask the children to watch again, and every time you do the golf
mime, they should call out the word and then clap.
Demonstrate the mimes again, pausing for children to clap
after they say golf.

3 Now ask the children to do the mime and clap while you
demonstrate the chant in a rhythmical way. Say the chant
slowly, but rhythmically, without stopping for the children to
catch up if some of them are unsure about one of the mimes.
Repeat as necessary until everyone is confident.

(8]

4 Encourage the children to join in with the words, mimes and
clapping.

5 Now create your own chant, substituting other sports words.
Notice the syllable pattern of the sports words (2, 3, 1).

9.2 He plays football

LEVEL 2

AIMS Language: present simple 3rd person singular and plural,
including questions and positive short answers.
Other: rhythm and sentence stress in questions.

DESCRIPTION The children learn a grammarchant.
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IN CLASS 1 Ask the class to listen and raise their hand every time they hear
the word golf. Demonstrate the chant.

] L]
He plays football.
She plays basketball.
They play golf.
Tht;y play g(;lf.
He plays football,
She plays basketball.
They play golf.
Thgy play gSIf.
Does he play fo.otball?
Y<:.s, he do.es.
Does she play basketball?
Y;s, she do.es.
Do the.y play gc.)lt?
Ye.:s, they ds.
[ ] ®
They play golf.
L] L]
I do too.
2 Ask the class which other sports they heard and write a list on

the right-hand side of the board like this:

football
basketball
golf
golf
3 Complete the first line on the board (He plavs football) and
elicit the second line from the class. Make sure the children
pronounce the -5 ending clearly.
4 Ask Who plays golf? and elicit the full sentence They play golf.
Complete lines 3 and 4 on the board.
5 Ask the class to sav these four lines with you twice (the first
half of this chant).

6 Point to the He line and ask Does he play football? Elicit the
answer. Ask volunteers to make and answer questions about
She and They.

7 Point to the They line again and say the last two lines of the
chant, pointing to yourself for the last line.
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9.3

LEVEL

AIMS

DESCRIPTION

IN CLASS

SPORTS

8 Remind the class that the chant repeats the lines on the board
and then changes into questions and answers. Practice saying it
together as a class.

9 Now create your own chant, substituting other sports words.
Notice the syllable partern (2, 3, 1). You could change this to 2,
2, 1. The 1-syllable sport at the end gives a good strong ending.

Does he play tennis?
2,3

Language: present simple questions and negative short answers,
Neither do 1.
Other: rhythm and sentence stress in questions.

The children learn a grammarchant.

1 Pre-teach the chant by asking the children to give a No answer
to everything you say. Demonstrate with the first two lines. Say:

Does he play tennis?
Shake your head and elicit No, ke doesn’r.

Does h; play tgnnis?
Nc.y, he do.esn’t.
Does sh; play V(;Ileyball?
Nc.>, she do.esn’t.
Do tha;y play go.li?
Na, they don’t.
Neither do 1.
Nc;ither do f

Continue with the she and they questions and complete the
chant by pointing to yourself and saying:

Neither do L
Neither do 1.

3 Write /e, she, and they on the board and leave a drawing space
between each word. Invite three volunteers to come and draw a
tennis ball, a volleyball, and a golf ball next to the correct
pronouns. When each child finishes drawing, ask the class Does
(he) play (tennis)? The children should answer No, ke doesin’t, so
you can then ask the volunteer 1o put a cross X next to the ball.
Do this for the other two sports.

~



LEVEL

9.4

AIMS

DESCRIPTION

MATERIALS

IN CLASS

SPORTS toy

4 Practice saying the chant together as a class, using the prompts
on the board. Help the class with the final response if they arc
not yet familiar with the structure Neither do I.

5 Now create your own chant, substituting other sports words.
Notice the syllable pattern 2, 3, 1.

Throw it!
3

Language: commands, past tense questions and irregular past
simple forms.

The children learn a grammarchant.

CD track 39.

1 Ask the children to listen and write down all the verb forms
they hear. Tell them to include both infinitives and past tense

forms, and to write down words that they hear twice as well.
Play track 39.

L
Throw it!
d -
I threw it!
hd .
Catch it!
d -
I caughr it!
LR
Hir it!

Ihitid!
\Wsw! That’s \vanderfull
Did he throw it?

Yes, he di.d.
Did she catch ir?

Yes, she d;d.
Did he hit it?

Yes, he did.
\‘(/;wl That’s w;nderfull

~

Check answers as a class and make a list of verb forms on the
board in the order of the chant.



110

VARIATION

LEVEL

9.5

AIMS

DESCRIPTION

IN CLASS

SPORTS

Ask the class to listen again and write I, ke, or she next to the
past tense forms.

As in step 2, check answers and add the pronouns to the board
in the correct place.

Ask the class to join in as you read the chant slowly, but
rhythmically, from the board. When they have said line 6 I /ur
it, say Whow! That’s wonderful! (Some children may remember
this line from the chant.) Continue with the rest of the chant
and add Wow! That’s wonderful! at the end in the same way.

Practice saying the chant together as a class with track 39.

Now create your own chant. You can use any topic for this, but
note that the commands and past tense forms are all 1-syllable
words and they need to take an object (i, him, her, etc.). Start
with three commands and past tense forms, for example: Do it/
/ Idid it. | Take it! | I took ir. | Whrite it/ | I wrote ir. End the first
half with some form of congratulations. Then use questions in
the second half and say the congratulations line at the end.

Divide the class into two groups to perform the chant in two roles
as shown above. Swap roles and repeat so that everyone practices
all the language.

Mike likes to bike

2

Language: present simple 3rd person, /ikes / loves ro + infinirive.

The children learn a rhyming chant with names.

1

Write the names from the chant down the left-hand side of the
board in a list and make sure that the children know how to
pronounce them:

Mike

Tim

Gail

Lee

Then ask the class to help you make a list of all the sports
words they can think of. Giving them the example of ski, ask
them to give you only short words (of one syllable). Accept all
suitable 1-syllable answers and write them on the right-hand
side of the board, making sure that the words from the chant
are included.

Ask the children to listen and find out what the people on the
left of the board like. (Let the children guess if they think they
know.) Demonstrate the chant.



VARIATION

SPORTS 1

Mi.ke Iikes‘ o b;ke,

Ti.m likes to sw?m,

G;il likes to sazl,

But Lee loves to sk;.

Does Mike like to bike?
Ygs, he do.es.

Does Ti.rn like to sw;m?
Yt:.s, he do.es.

Does Gail like to sail?
Ygs, she does.

Does Le.e like to sk??
Ygs, he d(;es.

4 Ask volunteers to draw a line between each name and the sport
that this person likes. (Note: We can use bike / go biking instead
of cycle / go cycling as a verb in this way. Explain this if the
children are unsure.)

5 Practice saying the first half of the chant using the prompts on
the board. Model the different line Bur Lee loves if necessary.

6 Remind the children that the second half of the chant used
questions. Ask different children to make and answer the
correct question for each person.

7 Practice saying the whole chant together as a class.

8 Now create your own chant. Children will particularly enjoy
using their own names, and in that case it is not necessary for
the chant to rhyme. The children’s motivation and the
grammar practice of the chant itself both make it worthwhile.

You can also widen the topic to include games with thymes such
as Bess / chess. Notice that if vou use likes / loves + noun, this still
fits the rhythm of the chant because the o of likes t0 is very weak:

* [
Kim likes to szvim.

. *
But Bess loves chess.



LEVEL

9.6

AlMS

DESCRIPTION

MATERIALS

IN CLASS

SPORTS

Playing catch

2

Language: present simple third person.
Other: the pronunciation of the endings /s/, /z/, /iz/.

The children learn a grammarsong.

CD track 40, a soft pencil case or other item that is easy and safe
to throw and catch.

1

(3%

Using a pencil case or other small item, check or review the
words throw, catch, and drop.

Explain that in the song they are going to learn today, a boy
and a girl are playing catch. Tell the class to listen carefully. Ask
them to find out: Does the boy drop the ball? Does the girl drop the
ball? Play track 40.

[ ] L]
He throws it.
s @
She catches it.
L ) [ ]
She throws it.
* o
He cartches it.
. L ]
He throws it.
e o
She catches it.
. L ) [ ]
Nobody drops the ball.

Check answers and review / teach Nobody if necessary.

Invite a boy and girl out to the front of the class. (If your group
is all boys or all girls, you could change the pronouns instead.)
Give the pencil case or other item to the boy and ask him to
throw it gently to the girl. Practice the song words as a chant.
Say He throws 1. While the girl is still holding it, say She catches
ir.

Ask the girl to throw it gently back, this time eliciting from the
class She throws ir | He catches it. Ask the boy to throw it one
more time for the girl to catch it. Turn to the class and (if it is
truel) say Nobody drops the ball!l (If either child drops the ‘ball’,
ask them to start over until they have managed to throw and
catch three times.)

Invite other pairs of children out to do the actions, gradually
increasing the speed. If you want to focus on all three endings
(Ist, 12/, hz/), the song is ideal for this, but the most important
pronunciation point is the extra syllable -es that we pronounce
hzl.
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LEVEL

9.7

AIMS

DESCRIPTION

IN CLASS

SPORTS 113

7 Now create your own song. It may not be practical to act out
other versions of the song unless you can work outside, but for
vocabulary practice you can substitute other action verbs such
as toss, grab, kick, hit, miss.You can also use names with this
instead of He / She.

If you can take the children to an open space with a ball, you
could arrange the class in two lines opposite each other and sing
while you throw and catch the ball going along the line in turn. If
appropriate in your teaching situation, you could make one line of
boys and one of girls, or mix everybody up so that the children
have to think carefully about He / She.

He loves baseball

2,3

Language: present simple with So does he, So does she, So do they.
The children learn a grammarchant.

1 It is good to use the children’s own interests to build up this
chant as it clearly demonstrates the use of So does (he). The
following procedure allows you to do this, but you can use
board drawings if necessary. Once you have found out which
sports your children prefer, you may want to change the words
in the model and teach vour own version of the chant from the
very beginning.

2 Say Raise your hand if you love baseball. Stand next to one of the
boys with his hand up and say Fe loves baseball, then go over to
one of the girls with her hand up and say So does she.

3 Repeat with wolleyball, bur this time standing next to a girl first.

4 Follow the procedure for baskerball, standing first next to a boy
and then indicating a bov and a girl (if possible, or two boys /
two girls) and say So do they.

5 Say Raise vour hand if you play basketball every day. While the
children have their hands up, say They play basketball every duv.
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VARIATION

9.8

LEVEL

AIMS

DESCRIPTION

MATERIALS

PREPARATION

IN CLASS

SPORTS

6 You are now ready to demonstrate the chant rhythmically. You
could involve the children at this stage by asking them to clap a
regular beat for you.

L ) [ ]
He loves baseball.
S(; does sh;.
She loves volleyball.
S(; does hg.
L] L]
He loves basketball.
So do they.
[ ] [ ] e L ]
They play basketball every day.

7 Invite the children to say the chant with you.

8 Now create your own chant, substituting other sports words.
Notice the syllable pattern of the sports (2, 3, 3), though you
can vary this as long as you have a stressed syllable in the same
place as in the model.

This chant adapts very easily to other topics, for example:

He eats apricots every day.
They watch DVDs every day.

Football, baseball

2

Language: sports, action words: kick, hit, bounce, throw, win.
The children learn a vocabulary chant and play a card game.
Worksheets 9.8 and 9.9 (see back of book), scissors.

Photocopy Worksheets 9.8 and 9.9 (one set for each pair of
children).

1 Give the children two minutes to write down all the different
types of ball they know: foorball, tenuus ball, etc. (After this
chant, the children play a card game in pairs, so you may want
to put them in pairs for this first activity.)

2 Ask them to listen and put a check mark next to the words on
their list that they hear. Demonstrate the chant.



FOLLOW-UP

SPORTS

L ] [ ]

Football, baseball,
Beachball, basketball.
Football, baseball.
Beachball, basketball.
Kick the football.

Hit the baseball.

[ ] [ ] L] L ]
Win the game today. Hooray!
Bounce the beachball.
Thrc.)w the bgsketball.
Bounce the beachball.
Throw the basketball.

Kick the football,
H;t the b;seball‘

L d ] » »

Win the game today! Hooray!

3 Check answers as a class, writing a list on the board.

4 Ask the class which verbs they can remember from the chant,
giving the example kick. Write them with the correct ball, as in
the chant. If they call out win, see if anyone can remember the
whole line and write it underneath baseball.

5 Ask the class to listen carefully and to look at the words on the
board as you demonsirate the chant again. Point to each ball or
verb in turn as you say the line.

6 Practice saying the chanrt together as a class.

7 Now create your own chant, substituting other types of balls
sports. Notice the syllable count in the model and use
appropriate action verbs for each sport or activity (see ‘Follow-
up’).

The children play a card game using Worksheets 9.8 and 9.9.

1 Put the children in pairs. Give out Worksheets 9.8 and 9.9 and
scissors and ask the children to cut out both sets of cards:
words and pictures.

2 As a class you now need to agree on the rules of each sport in
the game. Talk abour the sport represented by each ball. Ask: [
which sport do you use this ball? Can you kick / hit | throw / carch
bounce the ball in this sporr? The children may have different
ideas, for example tennis players nearly always bounce the ball
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SPORTS

before serving, but it is not a real part of the game. The main
thing is that everybody agrees on a list, that you can then write
on the board. Explain to the children that there are two
beachballs in the set of cards because this is a fun activity, not
a sport, and all the action verbs are possible.

The children play the traditional game Snap! in pairs as
follows:

They put their two sets of cards together and shuffle them.
They then divide the cards between them equally, without
looking at them, and hold them face-down in a pile in their
hand.

The younger child in each pair starts. He / She turns over a
card and places it on the desk and then the other child turns
over a card. A matching pair must be a word and a picture, not
two words or two pictures the same. If an action word (for
example throw) and the ball picture (for example, baskerball)
make a ‘pair’, as agreed in the class list, the child says I can
(throw) it!

Depending on the level of the class, you can ask the children to
say:

(Throw) it/

I can (throw) it!

You can (throw) a (baseball)!

I threw it!

If the pair is correct and the child uses the correct language, he
/ she takes all the cards that have been turned over so far. The
other child then begins again by turning over one of their
cards.

The player with the most cards when you end the game is the
winner.



LEVEL

10

10.1

AIMS

DESCRIPTION

Vocabulary patterns

The preceding chapters of the book covered chants on a variety of
topics, including hints on pre-teaching and learning the chants in
class. These next two chapters focus on specific patterns that you
can use to create chants on whatever topic you are currently
studying in class.

Chapters 1-9 give step-by-step ideas on how to approach chants
in many different ways. As vou come to teach each chant or song
that you create in Chapters 10-11, remember to think through

the following points, using the ideas in Chapters 1-9 to help you:

Does any of the vocabulary need pre-teaching? If so, how are you
going to do this? (Ideas might be flashcards from whatever course
you are using, board picturss, magazine pictures, mimes, eic.)

When the children listen for the first time, are you going to give
them a listening task? (Ideas might be practicing key words,
counting the number of words from a particular topic set, or
clapping when they hear a certain word.)

Once the children know the chant, are there special ways in which
they can perform it (for example, asking and answering in two big
groups)?

Enjoy creating your chants.

Syllable pattern: 2, 2, 1
1
Language: vocabulary practice.
The children learn a 3-word vocabulary chant.
Sailor, sailboat, sail. [Clar]
. ® L .
Sailor, sailboat, sail. [Cla-]
Sailor, sailboat,
L ] ]
Sailor, sailboat,

L) L ] [ »
Sailor, sailboat, sail. {Claz/



11 Grammar patterns

As with Chapter 10, the focus here is on specific patterns that you
can use to create chants on whatever topic you are currently
studying in class. The chants in this chapter are roughly graded
starting from the very simplest grammar points and the idea is
that you can combine your own choice of vocabulary that the
children know, or that you wish to present, with a grammar
pattern, You can also vary the grammar pattern by taking note of
the syllable count and stress pattern of the chant.

As with Chapter 10, you will also need to think through how you
wish to teach the chant in class, using the ideas in the preceding
chapters and, where given, the models on the CD.

Enjoy creating your chants.

11.1 How many?

LEVEL 1
AIMS Language: How many ... do you see?
DESCRIPTION The children learn a rhyming word counting chant.

. [ I . .
How many bluebirds do you see?
. L ] L L]
I see three, how about you?
[ ] [ ]
I see two.
® [ ] [ ] [ ]
Only two? Look over there!
*
Where?
L )
Near the tree.
. L] L ] °
Now I see them: one, two, three.
» [
Three little bluebirds, looking at me!

Although bluebirds only has two syllables, this chant works with
either 2-syllable or 3-syllable nouns, for example: hummingbirds,
elephants, butterflies, puppies, kitzens, rabbits etc.



LEVEL

11.2

AIMS

DESCRIPTION

MATERIALS

GRAMMAR PATTERNS 1235

Spell ant! | can’t!

. .

Language: can / can’t.

The children learn a grammarchant.

CD track 43.
Spell ant! [Clap] [Clap]
1 can’t. [Clap] [Clap]
I ce;n’t spell c.znt.
I can’t.
- *
Yes, you can.
L ] L ]
No, I can’t.
™ .
I can’t spell ane.
1 can’t. [Clap] [Clap]
L;sten 10 rnz:,.
[ ] L]
A-N-T.
- .
You can spell ant.
1 can’t. [Clap] [Clap]
Ygs, vou c;n.
[ ] [ ]
No, I can’t.
. .
I can’t spell ant.
1 can’t. [Glap] [Clap]

You can vary this chant by using any 1-syllable noun for the
spelling. Other possible rhymes would be:

I can’t spell cow. I don’t know how.
I can’t spell flea. Don’t ask me.

I can’t spell blue. [Clap] Can you?
I can’t spell card. That’s too hard.

However, note that it isn’t essential for the chant to rhyme. The
rhythm and repetition of the grammatical content means that it
will still work effectively without a rhyming pattern.
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LEVEL

AIMS

DESCRIPTION

MATERIALS

GRAMMAR PATTERNS

There’s a rock on the ground
2

Language: There’s a, on.

The children learn a grammarchant.

CD track 44.

There’s a rack on the gro.und. [Clap] [Clap]
There’s a turtle on the rock. [Clap] [Clap]

There’s a gr;at big rartle on the rock on the gr(;und.
[Clap] [Clap] [Clap] [Clap]

There’s a b'ird on the back of the turtle on the rock.
[Clap] (Clap] [Clap] (Clap]

There’s a bﬁg on the b;ck of the b;rd on the bzlck of the n.lrtle
On the rock

On the grSund. [Clap]

There’s a grgat big bl.,lg

On the b;ck of the bird

On the tl.lrtle

On the rock

On the grc.)und, [Clap]



LEVEL

11.4

AIMS

DESCRIPTION

MATERIALS

GRAMMAR PATTERNS 127

Notice that nearly all the key words have only one syllable, which
gives the chant its strong rhythmic pattern:

weak weak STRONG weak weak STRONG, etc.

You could also use a 1-syllable word instead of wurile. Note too
that there is no rhyming pattern in this chant. You could vary the
chant by changing not just the nouns but also the preposition,
substituting for example in.

Cookies and ants

2

Language: Whar are these | those?
The children learn a grammarchant.

CD track 45.
What are these? [Clap] [Clap]
They’re co.okies. [Cla.p]
What are those? /Clap] [Clap]
They’re ants. /Clap] [Clap]
What are these? What are these’
They’re co.okies. [Cla.p] i\
What are those.? What are those.? ?&\\
They’re ;nts. [Clap] [Clc;p] %
Cc'xokies and ;nts,
Cookies and ants.
These are cookies.

And thase are ;lnts.
Tiny Talk Songbook, QUP




NOTE

LEVEL

11.5

AIMS

DESCRIPTION

GRAMMAR PATTERNS

Notice that there is no rhyming pattern with this chant and you
can therefore substitute any 2-syllable and 1-syllable nouns to fit
the pattern. It is useful to have pictures or real objects that you
can hold and point to when demonstrating your version of the
chant so that the distinction between these / those remains clear.

Don’t drop the flashlight
2,3
Language: commands (positive and negative), zill / won’s.

The children learn a grammarchant.
Dc.m’t, ple.ase.
Dor’t drop the flashlight.
Don’t. [Clap]

1 won't. [Clap] [Clap] [Clap]
Dc.nn’t, ple'ase.
Dc.)n’t drop the bi.rdcage.
Dor’t. [Clap]

1 won’t. [Clap] [Clap] [Clap]
Lc.>0k at the moon tonight.

T will.

L(.)ok at the ste.zrs tonight.

T will,
Laok at the ste.lrs and m;ke a w'ish.
Dc.m’t forgt:.t.

I won’t. [Clap] [Clap]

In this chant the grammar words rhyme, so in creating your own
chant you can substitute any 2-syllable nouns for flashlight and
birdcage, for example: kirten, teapor, bucket.
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1.6

AIMS

DESCRIPTION

MATERIALS

VARIATION

GRAMMAR PATTERNS

129

We’ve got the sun in the morning
2

Language: We’ve gor, in the morning | night.

The children learn a grammarsong.

CD track 46.
) L ] . e .
We've got the sun in the morning
L] L ]
And the moon at night,
L] L]
The sun in the morning
L] ®
And the moon at night.
[ ] .
We've got the sun in the morning
L ] L ]
And the moon at night.
o ® .
Oh how lucky we are!
L d
Thart’s right!
s L I o
We’ve got the sun in the morning
L] Ld
And the stars at night,
° L ]
The sun in the morning
L] L
And the stars at night.
L 3 *
We’ve gort the sun in the morning
L] L ]
And the stars at night.
L] L] L ]
Oh how lucky we are!
L]
That’s right!

Notice that the words night / right carry the rhyme, so to create
your own chant you can substitute any 1-syllable words for the
sun [ moon / stars. Allow the children to use crazy suggestions such
as We've got the pig in the morning and the crowe at night. Thay will
remember the words very easily if they have a strong mental

image.

You could also practice school subjects, allowing the children to
choose the subjects and the adjectives, for example:

We’ve gor matl in the morning

And homezeork ar night.

Oh how busy | lucky we are!
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LEVEL

11.7

AIMS

DESCRIPTION

MATERIALS

VARIATIONS

GRAMMAR PATTERNS

1 love the sky. So do |
2,3

Language: So do I.

The children learn a grammar song.

CD rtrack 47.
[ d [ ]
1 love the sky.
[ ] L]
Sodo L
[ L ]
1 love the sky.
L ] L]
Sodol.
L] L]
1 love the seagulls
.
Léaming to fly.
I.love the sk;.
[ ] ]
Sodo L
Ld ®
I love the moon.
® L4
Sodol
. L ]
I love the new moon.
L] ®
Sodol.
Ld L]
1 love the full moon
Shining so high.
flove the sky..
[ ] *
Sodo L
In this version of the song, sky thymes with [, but the repetition of
So do I means that the song will still work without other rhyme.
You can also use other forms of the response such as So does he /
she, etc. To create your own version, substitute the nouns and
adjectives with words of the same syllable count, but note that

you can replace an adjective + noun phrase such as new moon /
Jull moon with a 2-syllable noun, for example: mountain, ocearn.



LEVEL

11.8

AIMS

DESCRIPTION

MATERIALS

GRAMMAR PATTERNS

Danny bought a D-0-G

3

Language: past simple statements and questions.

The children learn a grammarsong.

CD tracks 48-49.

131

e L d [ ]
Danny bought a D-0O-G.

® L L4
Danny bought a D-0-G.

L] L] o
Danny bought a D-0-G.

Oh gee! Oh ...
o ° L)
Danny bought a D~0O-G.
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L] L] a
Danny lost his D-O-G.
L ] ° -
Danny lost his D-O-G.

] - L]
Danny lost his D-0O-G.
Oh gee! Ok ...

e e -
Danny lost his D-O-G.

9o . [
Danny found his D-0-G.
L] [ ®
Danny found his D-0-G.

L3 * o
Danny found his D-0O-G.
Oh geel Oh ...

D;nny found his I')—O—é.

(Children’s Fazz Chants Old and New, OUP)

To create your own version of the song, you could start by
changing the noun to any other 3-letter word (ha, key, car). You
could substitute any 2-syllable name of a child in your class, as
long as the stress is on the first syllable. Notice that a lot of
irregular verbs in the past simple are 1-syllable words, so you
could also change the statements and add questions, for example:

Danny bought / drove / sold his C-A-R . What did he buy / drive /
sell?

Note too that some regular verbs in the past simple only have one
syllable so you could use different verbs in the song 1o ensure that
the children pronounce these endings correctly:

Danny dropped his P-E-N. Whar did he drop?

In addition to the model on CD track 48, you can also use the
karaoke version on track 49 with your own words.
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Familiar melodies

This final chapter brings together songs on different topics that
use familiar melodies. You can use them in class as they are, or as
a springboard for creating your own versions. All the models are
on the CD, so you can check the stress and rhythm of your own
versions before doing them in class. The music is also on the page
as reminder in case you need to lead the song without the CD.

When setting your own words to a familiar melody, the most
important rule is to match a stressed syllable in the original with a
stressed syllable in your own version. With the first example, Frére
Facques, note the different possibilities:

FRE- re JACQ- ues
ONE green PEP- per
TWO to- MA- toes
STI- cky CAN- dy

It is possible to change the number of syllables and to sing two
fast notes instead of one longer one, but you need to check that
the children will have enough time to pronounce all the syllables.
For example:

ONE litt-le PEP-per
TWO red to- MA-toes
THREE silly SPI-ders.

If you want to use the model songs with the class, you can
photocopy the page. Some of them also include pictures thar the
children can color to match the words of the song.
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12.1 The vegetable song

DESCRIPTION The children sing a song to the tune of Frére Jacques.

MATERIALS CD track 50 (a karaoke version that you can use either with this

song or 12.2 ‘He speaks English’).

, 1. One green pep - per  One green pep - per. On - jons oo,
2, Corn and cabb- age, corn and cabb - age. Mush - reoms oo
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let - tuce and tom - at - toes.  Broc - co - M. You like me.
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Longinan Children’s Picture Dictionary
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12.2 He speaks English

DESCRIPTION The children sing a song to the tune of Frére Jacques.

MATERIALS CD track 50 (a karaoke version that you can use either with this
song or 12.1 “The vegetable song’).

D A D D G D
FA | -~ I 1. T T T 1. i 1|
> & T 1 | - T ¥ I ! L T 1] 1 1 1. 1|
7 T T I} I I I i3 1) I 1 T o) . |
L 3 i) & r & 13 ) > » I i 1
L4 L4 Cd L4
1. He speaks Eng - lish, He speaks Eng - lish, So does she.
2, He speaks Po - lish. He speaks Po - lish. So does she.
D A D
i, D G Dl — —
. ” . J— 1 T ) B I T I
B e =) = —d—* - | ] |
i 4 r A L r I 1
[ 3] L d
So does she. 1.He was born in Lon - don.
So does she. 2.He was born in War - saw.
D A D D A D D A D

- pomm —

e = —— —
Aoty —g—— f — T 1 T T T o |
A& - ) - T T T T T i |

i L4 L4 pm = > iy 24

- -
He grew up in Lon - don. So did she. So did she.
He grew up in War - saw. So did she. So did she.

Jazz Chants Old and New, OUP
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12.3 Learn, learn, learn the words

DESCRIPTION The children sing a song to the tune of Roz, Row, Row Your Boar.

MATERIALS CD track 51.

Learn, learn, fearn  the words, Ev - ery word 1 suy.
C C C G C
y "mt,*__' r\{{ 1 =T - =]
[ - JRU—, ) { N T -\ vl i
A ! A B S—- i i | J s g
L ¥ T - - Ld =

Prac - tice, read - ing, wri - ting, speak - ing. Eng - lish ev - ery  day.

Write,  write, write  the words. Try o spell them right
(o4 [ C G C
A;A T T 1] 'y T
o r J r I A | — A} T b -
ey } —— N —— o I
LX r - - d =

Prac - tice read - ing, wri - ting, speak - ing. Eng - lish ev - ery night

Mother Goose Fasz Chants, OUP
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12.4 My favorite color is yellow

DESCRIPTION The children sing a song to the tune of My Bonny Lies over the
Ocean.

MATERIALS CD track 52.

VARIATION Pass a teddy bear around the class as you sing the song. When

you reach the line with the name, use the name of the child who
is holding the teddy at that point.

=)

My fa-vo-rite ot-or is  yel - low. My  fa - vo-rie
G D D G . ¥
e e e e
'?_,; r — g g___;_.,i"r‘l;r__l‘,‘_‘,_a.__. =
num - ber s owo. My fa - vo - rite fla - vor s
~— .
choco - late.. And my favo-rite per-son is you.,
G G G G Am D
O |
T = ‘ :
ia- C—— —+ I =+ e —
D —_— Bi - ty, Bi - iy, my fa - vo - rite
” D G G G G Cc
= Y ——  u— e - — ey ]
N L 1 - 1) | —y T
o~ ™ S T m— I - -
© (. s
per-son s you, is you. Bi -y, Bi -
Am D G G

% T;"’ ] s e :::;E;*L L:'@b’}::il @
- Iy, my fa - vo - rite per - son s

Children’s fazz Chants Old and New, OUP
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12.5 The good student song

DESCRIPTION The children sing a song to the tune of The Old Gray Mare.

MATERIALS CD rtrack 53 (a karaoke version that you can use either with this
song or 12.6 “The telephone rang’).

{. He gets up earl -y and goes  to  Bn - glish class,
2. He comes home car - ly and does  his home - work,
) Bb —_—
e T T 7y . ) ]
e e,
¥ —
Goes  to En - glish class, 1. goes 1o En - glish class. He
Does his  home - work, 2.does his  home - work. He
pr_ B F Bb
o > e — 2 & »
ey 4 - 1 ) i 4T T 1 - i
A 1 T 1 T 1 1 I 4 k E— H 1.
L2 i i ——1 T i T m———
gets up earl - y and goes 1o En - glish class. He's
comes home earl -y and does  his home - work. Hu's
Bb F B Bb Eb
& ‘17 3 —t () §
EGES e
© ——lT — :

nev-er ev-er late to  school..
nev-er ev-er late to  school._

Mother Goose Fazz Chants, OUP
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DESCRIPTION

12.6

MATERIALS

FAMILIAR MELODIES

The telephone rang

The children sing a song to the tune of The Old Gray Mare.

CD track 53 (a karaoke version that you can use either with this
song or 12.5 ‘The good student’).

Bb F Bb
:Zg:h_l‘—’ BN - > ». e ot 4  —— |
g B e T i i ! = —F } 1 T ‘L
1. The tl - ¢ - phone rang buc I di-dnt an-swer it
2.1 gave him 2 book but he di-dn't reado.  iu
F Bb
e = e
= e =
D | ——— —
I di-dn't an-swer it 1.1 di-dnt an-swer it. The
He di-dn't read_. it 2. He di-dnt read__. it 1
Bb F Bb
A
= e b }
EeES=2 e e e
L e T f ——1
tel - e~ phone rang but 1.I di-dn't an-swer it. I
gave him a book but 2. he di -dnt read__ i, He
Bb F B
ot
A 2 » > T ¥ 7 —d]
ﬂ_F T ! Pl ol 1 1 x. I, ) r3 ——!
A4 Ll 13 1 i) T SR k1 i —{ )
D2 —_— i [—— i
di - dn't an - swer it ar  all.
di - dnt read___. it at all.

Turn of the Cenwury Songbook, Delta Systems
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DESCRIPTION

MATERIALS

FAMILIAR MELODIES 1-H

He speaks English
The children sing a song to the tune of Good Night, Ladies.

CD track 54.

. D D D A
_'A gu 2L I T. T T T
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-
He  spuaks En- glish. She  speaks En- glish.
A D G D A D
A T = T et } ‘
At i t 1 | b1 ) ( T  — S
}J" (v 4 al L) (o i ”. - 1 0I~
They  speak En- glish.  They speak it ve - ry  well
D
Pt — . = ])}"—‘ |
:: c— I 'i T - T '{ i 1 I T - :J $ )
He speaks En - glish flu - ent - 1y, flu - ent - Iy, flu - ent - Iy,
D A D
—{)-&
- ;‘_ ) p—— T ) Il : 1 T T “
=] ———d ——

He speaks it ve - ry well

He speaks En - glish flu - ent <y,

] speak E“glish
Flu@"twaf[uentlﬂ
¥luent1(.j.
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12.8

DESCRIPTION

MATERIALS

NOTE

FAMILIAR MELODIES

I wish | had a crocodile

The children sing a song to the tune of Auld Lang Syne.

CD rtrack 55.

The phrase the ocean blue, with the adjective coming after the

noun, is a very common expression in English songs and poetry,
but people do not use it in everyday conversation.
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£)-8. 1
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1 wish I had a cro - co-dile with o green  and pur - ple
, © D A
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tail. 1 wish I had a vel - low boat with a
. Bm G AT D G D
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green and pur - ple sail, I've ne - ver seen  an
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f:\:-‘——v‘ 4 o — ot — = ? f |
(3] L4 I 1  S——
o¢ - t0-pus. I've ne ~ ver seen A whale. And Uve
. DI A Bm G A7
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ne - ver seen  a cro - co-dile with a green and pur - ple
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B — r— e e s et s S
fon T VAR B A A T k) 1 N T T k3 ]
T L8 Dl — 3 i T > ) ™) T - A 1
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-
tail. But if I had a vel ~ low boat with a
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: T = T T & B A By 1
G——= 1 —
& L ' 5 S
green and pur - ple sail. I'm sure I'd find my
A Bm G A7 D G
== ===—c=—__c——=t
€ L4 > - = 8 {
cro - co-~dile with a green and pur - ple tail We'd
D A 7
Ho= ]
T 1% T T P H
- . A ) 1 iy 1 1y T i
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sail a - round the o - cean  blue, we'd
D D7 G
Hz v 1 1
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sail a-round the sea We'd sail and sail a -
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n Formee NG S 1 1
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round the world, my cro - co - dile and me.

Holiday Fazs Chants, OUP
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CD track 56.

The children sing a song to the tune of Have You Ever Seen a
Lassie?

12.9 The hot dog song

DESCRIPTION
MATERIALS
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Chanis for Children, OUP

Jaz



WORKSHEET 1.5

Frank Hank

Jill Phil

Mike Spike

Andy Sandy




WORKSHEET 2.4

1 Listen and complete.

many letters?

letters.

it starts with

| know the answer:

I'm thinking of a word that starts with

and ends with

do you speli ?
Good for you! Good for you!
That's the answer, !
2 Listen and complete.
thinking of a that with
letters?
letters.
with and ends with

know the answer:

do you

for |

for |

That's the answer,

Photocopiable © Oxiord University Press



146 WORKSHEET 3.5

1 Listen and number. 2 Listen again and draw © or ®.

L2y )
»

Photocopiable ® Oxford University Press



WORKSHEET 4.1

1123 4|8
o718 90

Photocopiable ® Oxford University Press
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WORKSHEET 5.2

149

1 Listen and color.

2 Listen and color.

3 Draw, listen, and color.

Photocopiable © Oxford University Press



WORKSHEET 6.7

150

‘Aoq AiBuny
KJ9A D SO

.\AOQ \Cmc:;
D s9H

\AOO_
AJ mc:L
AJOA Y

Photocopiable © Oxford Universily Press
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Listen and complete

lions, elephants,

He likes —

\

elephcmfs

o catis.

2 Listen and complete. Draw the animals.

Photocopiable © Oxford University Press
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Photocopiable © Oxford University Press
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Further reading

Carolyn Graham has written many books of Jazz Chants@), all of
which have accompanying cassettes and CDs. Here is a selection:

Children’s Jazz Chans Old and New (Oxford University Press,
2002): a celebration of over 25 years of Jazz Chants.

Holiday Fazs Chants (Oxford University Press, 1999): songs and
chants celebrating major holidays (festivals) in the United States.

Fazz Chants Old and New (Oxford University Press, 2001): a
selection of favourites aimed at teenage and adult learners.

Let’s Chant, Let’s Sing! (Oxford University Press, 2004): a six-level
course based on chants and songs.

Longman Children’s Picture Dictionary (Pearson Longman, 2002)

by Carolyn Graham, Aleda Krause, and Keiko Abe-Ford: 800
words organized into 50 thematic units with songs.

Mother Goose Fazz Chants (Oxford University Press, 1994): A
collection of nursery rhymes and songs set to Jazz Chants.

Singing, Chanting, Telling Tales (Delta Systems, 1998): Jazz Chants,
poetry, and music in the language classroom (aimed at teenage
and adult learners).

Tiny Talk Songbook (Oxford University Press, 1999) by Carolyn
Graham and Susan Rivers: an illustrated songbook for use with
kindergarten children.

Turn-Of-The-Century Songbook (Delta/Prentice Hall, 1994):
sounds and structures of English set to the music of favorite
American songs.
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